









Title of Document: AN EXPLORATION INTO DIFFERENCES IN 
CONSCIOUSNESS OF SELF AND 
CONGRUENCE AMONG CULTURALLY 
BASED FRATERNITY, SOCIAL 
FRATERNITY, AND NON-AFFILIATED 
COLLEGE MEN 
  
 Tricia Rosalind Shalka, Master of Arts, 2008 
  
Directed By: Dr. Susan Jones, Associate Professor 




This study examined differences between culturally based fraternity men, social 
fraternity men, and non-affiliated college men on consciousness of self and 
congruence. The data used in this study included 1698 undergraduate men, 
representing 46 different higher education institutions. Data used in this study was 
collected in the spring of 2006 as part of the Multi-Institutional Study of Leadership. 
Analysis of the data was conducted using a multivariate analysis of covariance to 
compare independent variable group differences across the two dependent variables, 
while taking quasi pre-test measures for both items into account as covariates. 
Significant differences among culturally based fraternity men, social fraternity men 
and non-affiliated men were found on the combination of dependent variables. 
Further analyses revealed culturally based fraternity men scored lower than social 
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CHAPTER ONE: INTRODUCTION 
Fraternal organizations were founded to enhance the missions of colleges and 
universities (Earley, 1998). In 1998, authors of New Challenges for Greek Letter 
Organizations: Transforming Fraternities and Sororities into Learning Communities 
asked the question, “Do fraternities and sororities contribute to the institution’s 
educational mission?” only to answer that question with a response of, “No, not right 
now” (Whipple & Sullivan, 1998a, p. 91). A decade later, much work has been done, 
but the question still remains as to how these organizations are providing positive 
contributions to the institutions with which they are connected.  
Regardless, these organizations seem here to stay on college campuses. The 
North-American Interfraternity Conference (NIC), alone, boasts its fraternity chapters 
are on over 800 campuses between Canada and the United States (North-American 
Interfraternity Conference [NIC], 2006). Additionally, there are more men in NIC 
fraternities today than there ever have been in the long history of fraternities since the 
founding of the first Greek-letter organization, Phi Beta Kappa, in 1776 (NIC). The 
current membership of collegiate fraternity men in Canada and the United States 
approximates 350,000 with a total NIC fraternity membership nearing 4,500,000 if 
alumni are taken into consideration (NIC).  
With experiences to take advantage of like being a member of a Greek 
organization, students should be able to appropriately inform themselves as to the 
many opportunities that are at their fingertips and the potential these hold for their 
development. As Hayek, Carini, O’Day, and Kuh (2002) captured, “Prospective 




information about collegiate quality in general and the student experience in 
particular. Thus, more must be learned about the nature of the experiences of 
members of Greek-letter organizations relative to that of other students” (p. 644). 
This chapter will further develop the reasons for this need, specifically as they relate 
to male fraternity members.  
This chapter begins by outlining the history of male fraternal organizations, so 
as to provide some important contextual grounding for understanding the current 
study. The discussion is then moved into the current era of fraternity life, in 
presenting important current developments in student affairs that affect aspects of 
work with fraternities. Among such current trends are a recent movement in the 
fraternal world toward values congruence, attention in higher education to the need to 
create and sustain self-aware leaders, and increased awareness in contemporary 
research about the development of male college students.  
This introduction will then go on to introduce specific details of the current 
study, including a statement of related problems, research questions and 
corresponding hypotheses. The methodology in the current design will be briefly 
introduced. Finally, the chapter will draw connections to the significance of this study 
and its place in informing the experience of male fraternity members as well as their 
non-affiliated peers.  
Background  
 The following will detail some of the contextual background that is pertinent 




outlining important current trends in the field, including a movement towards values 
congruence and increased awareness of men’s issues.  
Male Fraternities 
History of social fraternities. The roots of the modern social fraternity system 
can be traced back to the 18th century with the formation of Phi Beta Kappa in 1776 at 
the College of William and Mary (Anson & Marchesani, 1991; Whipple & Sullivan, 
1998b). Phi Beta Kappa was the first society in the United States that maintained a 
Greek-letter name and would provide the foundation for what is thought of as 
fraternities today (Anson & Marchesani). Similarly to modern-day fraternities, Phi 
Beta Kappa was founded with many of the characteristics seen today, including a 
ritual, oaths, a motto, a badge for external display, a strong tie of brotherhood, and an 
urge for the sharing of its values (Anson & Marchesani). Phi Beta Kappa began with 
the purpose of social and literary exchanges and its membership held regular 
meetings to this end (Anson & Marchesani). Phi Beta Kappa began a slow expansion 
process to other campuses, but 50 years after its formation maintained only five active 
chapters (Anson & Marchesani). Soon thereafter, Phi Beta Kappa became a scholarly 
honor society and has existed as such since that time (Anson & Marchesani). 
Remnants of this organization that remain at the cornerstone of today’s Greek 
organizations include rituals and symbols that affirm values and a scholarly focus that 
complements the origins of what would become the first of today’s social fraternities, 
Kappa Alpha Society in 1825 (Whipple & Sullivan). 
 Since that time, a plethora of social fraternities have emerged. The 20th 




organizations formed far outnumbering those that had emerged during the years 
between 1776 and 1900 (Anson & Marchesani, 1991). Particularly after World War II 
with the GI Bill and a boom in higher education, fraternities began to flourish in 
numbers on college campuses (Anson & Marchesani). Today, their membership 
numbers are stronger than they have ever been (NIC, 2006).  
The advent of culturally based male fraternities. The emergence of culturally 
based fraternities can be traced to the founding of the first Black Greek-letter 
organization, Alpha Phi Alpha, which emerged in 1906 on a predominantly White 
campus (Anson & Marchesani, 1991; Nuwer, 1999). Over the next several years, an 
additional seven Black Greek-letter organizations, both fraternities and sororities, 
would be founded, all of which would ultimately be a part of the National Pan-
Hellenic Council (NPHC) (Anson & Marchesani). These organizations emerged as a 
response to the oppressive forces at the time that denied Black students many rights 
and freedoms that were privileged to their White peers (Anson & Marchesani). 
Historically, Black Greek organizations have played an important role in advocating 
for equality, education, and the value of serving one’s community (Nuwer, 1999). In 
large part, these organizations found their purpose in providing 
brotherhood/sisterhood among members, as well as being a vehicle to coordinate 
plans for collective actions of social justice (Anson & Marchesani). These 
organizations continue to provide students with a support system, which is 






A Call for Values Congruence   
The frequent tension around the value of Greek-letter organizations as 
connected to the undergraduate student experience has resulted in recent calls to 
action in the national fraternal community; the state of fraternity and sorority life on 
college campuses has drawn considerable attention in terms of its need for change 
(Grund, 2005). The Franklin Square Group (2003) released a report outlining the need 
for action, particularly in the area of values congruence in the fraternal community 
(Franklin Square Group). This group was comprised of prominent educational leaders 
including college and university presidents, the presidents of the American 
Association of State Colleges and Universities (AASCU), the National Association of 
Independent Colleges and Universities (NAICU), the National Association of State 
Universities and Land-Grant Colleges (NASULGC), and inter/national Greek 
organization executive directors (Franklin Square Group). The Franklin Square Group 
was charged with creating an “initiative to transform the collegiate Greek 
environment” (p. 3). 
 The document that emerged from this group was A Call for Values 
Congruence, which identified the problem of a disconnect that existed between what 
Greek organizations claimed to be about and what they did in practice (Franklin 
Square Group, 2003). While mission statements of fraternal organizations stated their 
purpose in supporting and enhancing the educational missions of colleges and 
universities, Greek organizations, in practice, were plagued by behaviors that 
detracted from this outcome (Franklin Square Group, 2003). Among these detrimental 




Taylor, & Hartford, 2001; Eberhardt, Rice & Smith, 2003; Nuwer, 1999; Pascarella, 
Flowers & Whitt, 2001). Thus, A Call for Values Congruence outlined strategies for 
higher education institutions to hold Greek-letter chapters accountable to their 
espoused values (Franklin Square Group). This movement towards values 
congruence, then, would presumably promote positive student outcomes as a result of 
fraternity or sorority membership (Franklin Square Group).     
 Following the release of A Call for Value Congruence, leadership in fraternal 
advising began working to understand their role in the implementation of what this 
document outlined. Beginning with meetings in conjunction with the Association of 
Fraternity Advisors 2003 Annual Meeting and a later National Greek Summit in 
February of 2004, leaders in fraternity and sorority advising discussed the 
implications of the document written by the Franklin Square Group (Bureau, 
Schendel, & Veldkamp, 2006). Additional discussions to this end occurred in March 
2004 at the National Association of Student Personnel Administrators (NASPA) 
Annual Conference and action towards implementing values congruence in fraternal 
organizations commenced shortly thereafter (Bureau et al.). A movement towards 
alignment between ideals and actions is not a new concept in higher education, but 
the possibility of change occurring in the direction of values congruence for these 
fraternity and sorority organizations is enhanced by the pragmatic reality that the 
notice of presidents means increased attention and commitment from multiple 






The Need for Self-Aware Leaders 
A value that is a key aspect of fraternal organizations is that of leadership 
development, as Greek-letter organizations frequently identify leadership as not only 
a prerequisite for joining, but also as a desired outcome of membership (Harms et al., 
2006). As captured in Anson and Marchesani (1991) “fraternities and sororities offer 
today’s students opportunities for personal development unmatched in most campus 
organizations” (p. ix). One such area where such personal development can occur is 
that of leadership. 
The attention to leadership in fraternal organizations can be connected to 
current trends in concerns for leadership development on a broader stage. 
Zimmerman-Oster and Burkhardt (1999) acknowledged the publicly perceived crisis 
in leadership in America and the need for the leadership potential of students to be 
developed in confronting this crisis. The world that students enter is one of 
globalization and interconnectivity that requires leadership that is process and context 
centered (Kezar, Carducci & Contreras-McGavin, 2006). An important component of 
the development of leadership is an individual’s development of self-awareness 
(Astin, 1996; Higher Education Research Institute [HERI], 1996; Komives, Lucas, & 
McMahon, 2007; Kouzes & Posner, 2002).  
The Social Change Model of Leadership Development suggests a framework 
of leadership as a relational process towards social change, and fundamental to this 
model is an individual’s self-awareness (HERI). A cornerstone value of the model is 
that of self-awareness, as the realization of the other components of the model depend 




an individual’s understanding of self are consciousness of self (the ability to identify 
one’s beliefs and values) and congruence (the ability to act consistently with one’s 
beliefs and values) (HERI).  
Calls for leadership in higher education organizations have been frequent in 
recent times (Kezar et al., 2006). However, it is not simply at the institutional level 
that leadership has been an important focal point within the area of higher learning. 
At the micro level of Greek-letter organizations “an essential component of the 
culture and stated purpose of fraternities and sororities is their commitment to 
leadership” (Harms et al., 2006, p. 81). The challenge today, especially in terms of 
values congruence, is helping to ensure that individual members of fraternal 
organizations are given the opportunity to develop congruence with their stated 
organizational purposes, including leadership.  
Leadership is increasingly viewed in higher education as that of a relationship 
(Allen & Cherrey, 2000; Kezar et al., 2006; Komives et al., 2007). In a report issued 
by the W. K. Kellogg Foundation, the assertion is made that “leadership needs to be 
thought of as a collaborative process for effective, positive social change” 
(Zimmerman-Oster & Burkhardt, 1999, p. i). Although leadership can be understood 
through its relational terms, what remains in all of these interactions are individuals. 
Some contend that central to learning leadership is an individual’s self-awareness and 
personal development (Komives et al.). It is from this place of being self-aware that 
students are able to, then, effectively interact in groups and the communities of which 




 In a grounded theory study to investigate the nature of student leadership 
development Komives, Owen, Longerbeam, Mainella, and Osteen (2005) discovered 
that an important component of leadership identity is the development of self. One 
aspect of this was that of “deepening self-awareness” (Komives et al, 2007, p. 394). 
In this study, leadership development followed a process by which the individual 
came to a deeper understanding of self through their interactions with groups 
(Komives et al., 2005). This then followed with the individual adopting a new sense 
of their self in relation to others, which led to a broadened view of leadership and 
progression in leadership development (Komives et al., 2005).  
Students, including fraternity members, are expected to leave college prepared 
with the internal capacities to tackle the complexities of the real world. In part, this 
preparedness for the real world should include students’ abilities to understand their 
sense of self and how that affects the ways that they interact with their surroundings. 
Baxter Magolda (1998) captured this reality through her longitudinal study of college 
students and their capacity for self-authorship. As her study suggested, “Adult life 
requires the capacity for self-authorship – the ability to collect, interpret and analyze 
information and reflect on one’s own beliefs in order to form judgments” (p. 143). At 
the foundational level of existing in the world beyond college, students require an 
ability to analyze their surroundings and respond from a place of personal congruence 
as a way to effectively manage imperfect situations. As Komives et al. (2007) 
suggested to student leaders “Even when things are not what they ought to be, each of 
us can practice a personal philosophy of being the kind of person, leader, or 




Our abilities in student affairs to respond to this need and ensure students gain the 
capacity for this skill is fundamental to our work as educators.  
Increased Awareness in Men’s Development 
While the world of fraternal advising has been asking organizations to hold 
themselves accountable to higher standards of values congruence (Franklin Square 
Group, 2003), another emergent movement that affects efforts of change with 
fraternities has developed. This movement is that of increased awareness in the 
development of men. For some time, researchers and others have maintained the 
faulty assumption that the historical canon of research in human development was 
already about men (Davis, 2002). As a result of this frame, research to examine men 
through a gendered lens has been slow to start, especially when compared to research 
about women’s development as it relates to gender (Davis). As Davis explained, 
“Although researchers have begun to investigate how gender affects women’s identity 
development, there has been relatively little written about such impact on the 
psychosocial development of college men” (p. 508).  
A key competency for any helping professions that work with fraternity men 
in particular is an understanding of the complexities of the experiences of men (Liu, 
2005). Effective work with men must include an understanding of masculine cultural 
values and social expectations to uphold them (Liu). Unfortunately, faulty past logic 
has often concluded that research is already based on the male experience, and, thus, 
has contributed to limited investigation into the male experience (Davis, 2002; Liu). 
As Liu concluded, “Gender issues in multicultural competencies do not generally 




subtleties of men and masculinity are key in a full sense of multicultural competency 
for practitioners working with men (Liu).  
 The need for increased understanding of the male experience is evident, and 
this is especially true of men in fraternities. As Davis (2006) boldly stated, “Men are 
in crisis and fraternities have men” (p. 1). There are many aspects of fraternity culture 
that have the potential to negatively impact fraternity men, including fear of rejection 
by peers, secrecy, a deep sense of loyalty that can impede proper judgment, and a 
history of perpetuation of traditions that can take away from a man’s ability to think 
independently (Davis). The root of addressing such problems, in the estimation of 
Davis, rests in understanding and challenging masculinity, as opposed to “simplistic 
anti-hazing, alcohol abuse, sexual assault prevention programs” (p. 1).  
In the last few decades, we have seen more and more emphasis and attention 
drawn to the need for research about the gendered experience of men, particularly in 
terms of understanding masculinity, and the experiences of males (Edwards, 2007; 
Wade, 1998). There remains work to be done. As Davis (2002) encouraged, “we need 
to facilitate men learning about themselves as men” (p. 519). Ultimately, the ability of 
student affairs practitioners to work more effectively with men rests upon continued 
research and investigation into the developmental issues men face and their 
experiences as gendered beings, both of which are beginning to gain attention in the 
literature (Davis, 2006).   
Problem Statement 
Research exists looking at both the positive and negative outcomes of student 




Pascarella et al., 2001; Terenzini, Pascarella & Blimling, 1996). That said, studies 
that explore the impact of Greek membership frequently do not recognize social 
fraternities and culturally based fraternities as different types of Greek experiences. 
The predominant research base of outcomes of Greek-letter membership has looked 
at predominantly White, or social, organizations as opposed to parsing out culturally 
based organizations as a separate entity (Kimbrough, 1995; McClure, 2006). While 
men’s development is an emerging research area, connections between male 
fraternity membership and self-awareness need continued attention (Davis, 2002; 
Davis, 2006). No studies to date have looked at congruence and consciousness of self, 
and differences between men who are part of Greek organizations and those who are 
not. This study will attempt to address these gaps in the current research.  
Research Question and Hypotheses 
 The purpose of this research is to examine if there are differences on the 
congruence and consciousness of self dimensions of the social change model of 
leadership development among men who are affiliated with a social fraternity, men 
who are affiliated with a culturally based fraternity, and men who are not affiliated 
with a fraternity. Much past research has noted significant differences that exist 
between students affiliated with a Greek-letter organization and their non-affiliated 
peers (DeBard, Lake and Binder, 2006; Eberhardt, Rice and Smith, 2003; Hayek et 
al., 2002; Kimbrough and Hutcheson, 1998; Pascarella et al., 2001; Sutton and 





Based on the stated research purpose and prior research, the following alternative 
hypotheses are stated: 
1) There exists a difference between male social fraternity members, male 
culturally based fraternity members, and non-Greek affiliated males on 
consciousness of self. 
2) There exists a difference between male social fraternity members, male 
culturally based fraternity members, and non-Greek affiliated males on 
congruence. 
Overview of Methodology 
 The current study explored possible differences between men affiliated with a 
social fraternity, men affiliated with a culturally based fraternity and men not 
affiliated with a fraternity on congruence and consciousness of self. Data was used 
from the Multi-Institutional Study of Leadership (MSL) in an ex post facto design to 
investigate the above mentioned research questions. The theoretical grounding of 
MSL was the social change model of leadership development (SCM), developed 
between 1993 and 1996 through the Higher Education Research Institute (Wagner, 
2006). The social change model of leadership development is a values-based model, 
including consciousness of self and congruence, the two dependent variables in the 
current study. The conceptual model of MSL is a quasi-I-E-O framework (Astin, 
1993). Thus, data is cross-sectional as opposed to longitudinal.  
 The primary scales that were used to study the research questions in the 
current study were the Consciousness of Self and Congruence Scales that were used 




Socially Responsible Leadership Scale, originally developed by Tyree (1998). Both 
dimensions were measured in the MSL using a 5-point Likert-type scale.  
 Due to the correlation potential of the Consciousness of Self and Congruence 
Scales, a multivariate analysis of covariance (MANCOVA) was used for data 
analysis. Covariates were used to account for differences that may inherently exist 
between the three independent variable groups due to their self-selecting nature. The 
MANCOVA was used to explore possible differences across the combination of 
dependent variables between the three independent variable groups: men affiliated 
with a social fraternity, men affiliated with a culturally based fraternity, and men not 
affiliated with a fraternity. Significance of the MANCOVA test was further 
investigated using univariate level ANCOVA tests to ascertain specific between 
group differences on each dependent variable. Post-hoc analyses using a Bonferroni 
test were used to understand significance of pairwise comparisons. 
Significance of the Study 
The potential for transformative personal development in fraternities exists, 
but the key is in ensuring it occurs in practice. Grund (2005) articulated, “Student 
affairs must recognize and be sure that the Greek experience helps all members to 
grow and to be productive” (p. 10). In the recent past, though, Greek membership has 
frequently not been connected to such desired positive developmental outcomes 
(Hayek et al., 2002).  
Although rhetoric furthers the notion that membership in a Greek-letter 
organization has positive outcomes for those involved, little research-based evidence 




Strayhorn and Colvin’s qualitative study captured this reality in stating, “while I 
intuitively ‘know’ that Greek affairs makes a difference in student outcomes, I am not 
aware of specific research that details that difference by focusing on just the 
contribution of Greek involvement separately from other influences on student 
outcomes” (p. 101). As this faculty member suggests, empirical data supporting the 
positive outcomes of fraternity and sorority membership is scant (Strayhorn & 
Colvin).    
What remains, however, is the negative prevailing stereotype of fraternities 
doing more harm to members than good. A plethora of studies outline the unfavorable 
outcomes that seem associated with fraternity membership. Men in fraternities are 
frequently associated with heavy and binge drinking patterns (Danielson, Taylor, & 
Hartford, 2001; Eberhardt et al., 2003; Hennessy & Huson, 1998; Riordan & Dana, 
1998). Similarly, research has connected males’ association with Greek-letter 
organizations with negative impacts on their academics (DeBard, Lake & Binder, 
2006; Pascarella, et al., 2001). Perhaps paramount are the dangers of hazing, which 
continue in the cultures that exist within these fraternal organizations (Hennessy & 
Huson, 1998; Nuwer, 1999; Sweet, 1999). As the results of these studies suggest, this 
negative stereotype is not simply a stereotype but founded in some truth of reality. 
The significance of the current study was that of further investigating the 
potential of some of the positive outcomes that those who work with fraternities claim 
exist (Strayhorn & Colvin, 2006). In particular, the current study sought to understand 
aspects of male self-awareness, an ostensibly positive outcome for college students, 




continues to be needed to confirm or deny such positive outcomes of fraternity 
membership (Strayhorn & Colvin).     
Additionally, Greek-letter organizations frequently espouse their desire to 
produce leaders (Harms, Woods, Roberts, Bureau, & Green, 2006), the development 
of which includes dimensions of self-awareness (Astin, 1996; Komives, Lucas, & 
McMahon, 2007; Kouzes & Posner, 2002). The current study will also contribute an 
understanding to whether or not membership in a Greek-letter organization is rising to 
meet its stated purpose in the form of creating and sustaining self-aware leaders. If 
Greek-affiliated men are doing poorly in this area, it is an opportunity for educators to 
think more critically about what can be done to help Greek membership become a 
formative experience for undergraduates to further develop their sense of self. This 
study will contribute to an understanding of the ways fraternity membership affects 
the individual and his self-awareness.  
Definition of Terms 
For the purpose of clarity for the reader, several key terms used throughout this study 
are defined below:  
Greek-letter Organizations  
This term is used to denote individual organizations that are either fraternities 
or sororities, such as a chapter of a particular national fraternity or sorority 
organization (Nuwer, 1999). The term is used interchangeably in this study with the 







For the purpose of this research the word “fraternity” is used to define Greek-
letter organizations that are composed of male membership. Though the colloquial 
name for Greek-letter organizations of female membership is sorority, some female 
Greek-letter organizations are known as fraternities (Anson & Marchesani, 1991). 
Sorority  
This term refers to a Greek-letter organization composed of female 
membership (Anson & Marchesani, 1991). 
Culturally Based Fraternities  
This term was used in the Multi-Institutional Study of Leadership (MSL) to 
define fraternal organizations that historically have a cultural or racial foundation. 
Organizations in this category include those that are governed by the National Pan-
Hellenic Council (NPHC) and the National Association of Latino Fraternal 
Organizations (NALFO), among others (Anson & Marchesani, 1991; Nuwer, 1999). 
For the purpose of this study and due to the nature of the MSL data set used, this term 
is used to describe members of fraternal organizations who indicated that their 
experience in a fraternity was culturally based and may or may not have included a 
social aspect. 
Social Fraternities  
This term was used in the Multi-Institutional Study of Leadership (MSL) to 
define historically White fraternal organizations that have traditionally maintained a 
social focus. Such organizations include those that are governed by the North-




study only participants who indicated on the MSL that they were members of a social 
fraternity but were not members of a culturally based fraternity are part of this 
category. 
Social Change Model of Leadership Development 
The social change model of leadership development defines leadership as a 
relational process towards positive social change that includes seven Cs 
(Consciousness of Self, Congruence, Commitment, Collaboration, Common Purpose, 
Controversy with Civility, and Citizenship) plus change (HERI, 1996). 
Consciousness of Self  
Consciousness of self is a component of the social change model of leadership 
development as one of the individual values of that model. Consciousness of self is a 
dimension that relates to a person’s understanding of self, including values, beliefs, 
and preferences (HERI, 1996).  
Congruence  
Congruence is also a component of the social change model of leadership as 
one of the individual values of that model. Congruence builds upon consciousness of 
self in that it has to do with the individual’s capacity to act in accordance with his or 
her identified beliefs and values. In other words, it is the integration of thoughts and 
actions (HERI, 1996). 
Chapter Summary 
 This chapter provided an introduction to some of the important concepts 
connected to the purpose of the current study. The chapter opened with the frequently 




importance of continued research in understanding the nature of differences between 
Greek-affiliated students and students who do not join a fraternity. Following this, an 
explanation of relevant happenings in the student affairs and fraternity advising areas 
were given. This included an overview of the movement towards values congruence 
in fraternity advising as well as the increased attention in student affairs to issues in 
men’s development. After outlining the research purpose and corresponding 
hypotheses of the current study, an overview of methodology was provided. Next, 
information was provided about the need for research to better understand outcomes 
of the fraternity experience. Fraternities frequently cite leadership as an outcome of 
membership. Thus, this chapter also drew a connection to the importance of self-
awareness as part of the process of leadership. The current study will further 
investigate the differences that may exist between men who are affiliated with a 
fraternity, either social or culturally based, and their non-affiliated peers in terms of 




CHAPTER TWO: REVIEW OF LITERATURE 
 Many aspects of the environment come into play for college men as connected 
to their path in self-concept formation and self-awareness. This chapter will explain 
the range of such environmental components that influence male self-awareness, from 
the macro components of social influence on identity development to the micro 
influences of specific group affiliation. First, the chapter addresses the macro societal 
influences on male self-awareness through the lens of masculinity and male identity 
development. Next, self-awareness is defined through the frame of the two dependent 
variables in the current study, consciousness of self and congruence. Self-awareness 
is further expanded to include the ways in which groups interplay with an individual’s 
understanding of self. Finally, a review of research related to evaluated differences 
between Greek-affiliated students and their non-affiliated peers is explored to address 
the micro level of environmental experiences specifically connected to Greek-letter 
affiliation. The chapter concludes delving into the researched importance of culturally 
based organizations and the roles they play for undergraduates’ development as a 
particular type of Greek-letter affiliation that is different from the social fraternity 
experience. 
Constructions of Masculinity 
 The current study is specifically focused on male students and their sense of 
self-awareness as affiliated or not affiliated with a Greek-letter organization. As a 
result, the following section illustrates how being male is conceptualized for college 




The socialization of men is connected to aspects of self-awareness, which relate to 
two dependent variables in the current study, consciousness of self and congruence.  
Social constructions   
There are a number of factors that contribute to how gender is conceived, but 
environment and socialization certainly play an important role among these (Connell, 
2002). Men are enculturated early on about definitions of being male and these 
ideologies are reinforced throughout childhood for young males (Kaufman, 2001). As 
Jackson (1991) wrote, “Gender identities are formed from birth as children are 
moulded into socially-approved patterns of masculinity and femininity” (p. 201). 
These socially defined patterns of masculinity, though, are frequently narrowly 
constructed. The results of socialization of gender roles can lead to rigid or restrictive 
definitions of being male (O’Neil, 1981). Of particular note to the current study is the 
reality that fraternities frequently promote the enactment of such narrow definitions 
of masculinity (Rhoads, 1995).       
Masculinity begins when action meets environment. Until there is a forum for 
social interaction and performance to occur, masculinities do not yet exist (Connell, 
2001). When thinking of how the male gender role is constructed it is important to 
acknowledge its contextual nature. In whatever contexts they arise, masculinities are 
heavily influences by their surroundings and the prescribed rules of that environment 
for what masculinity should look like (Connell). As Pleck, Sonenstein, and Ku (1993) 
suggested, male gender roles develop within cultural contexts. Rather than men 
enacting their male gender role due to biological nature, their behavior is informed by 




particular context (Pleck et al.). In the case of certain fraternal environments, the 
context conveys the message that masculinity is to be enacted in a way that 
demonstrates dominance and prowess (Rhoads, 1995).  
In many cases, this process of socialization sets up negative consequences for 
men and those around them. In part, male socialization can be attributed to the 
continued remnants of personal and institutionalized sexism that exists in society 
(O’Neil, 1981). This institutionalized sexism presents challenges for all those who 
interact within such a framework, especially for the men who are unable to measure 
up to the standards of masculinity they have perceived within their social context 
(O’Neil).  
It must also be noted that theoretical conceptions of masculinity across racial 
lines are heavily understood through a White majority lens. As Marable (2001) 
explained, “the essential tragedy of being Black and male is our inability, as men and 
as people of African descent, to define ourselves without the stereotypes the larger 
society imposes upon us, and through various institutional means perpetuates and 
permeates within our entire culture” (p. 17). This extends to other male racial groups, 
also. Espiritu (2001) outlined a related challenge for Asian men who face “the 
exclusion…from Eurocentric notions of the masculine” (p. 33). Not only have 
dominant expressions of masculinity acted as a force to silence and oppress women, 
but they have also done so to men of color (Espiritu). As Espiritu advocated, “The 
task for feminist scholars, then, is to develop paradigms that articulate the complicity 




ethnic studies, and that reach out not only to women, but also to men, of color” (p. 
39).  
To truly understand the construction of the masculine gender, though, requires 
an examination of the intersections of gender and race, also (Connell, 1995). Gender 
serves as a means of organizing social practice, and, thus, it is inextricably linked 
with other social structures, such as race (Connell). For example, the masculinity of 
White men is not simply dichotomized as something different than femininity, but 
also something different from the masculinity of Black men in terms of social 
constructions (Connell).  
Masculinities  
In considering what it means to be male, it is important to conceive of this 
notion in its plural form. Masculinity is not a fixed concept, but rather something that 
is constructed in different ways in different social contexts (Connell & 
Messerschmidt, 2005). As many ways as there are for societies and cultures to make 
sense of and organize their worlds, so, too, are there multiple understandings of 
masculinity that are influenced by the cultural and historical contexts in which they 
are found (Connell, 2001). The idea of masculinity is one that is constantly 
interpreted through a variety of cultural, historical and geographical lenses (Beynon, 
2002). 
 Frequently, masculinity is defined by what it is not. One way that this occurs 
is that masculinity is dichotomized as something different from femininity (Beynon, 
2002). Part of this differentiation from femininity may include detachment and 




feminine (Bird, 1996). In other words, being masculine means that one is not 
feminine. This interpretation proves difficult, especially given current understandings 
of gender as a construct that is more continuous than the dichotomy of male and 
female (Connell & Messerschmidt, 2005). That said, being male is often understood 
in a social context through the lens of being absent of what are deemed feminine 
qualities (Beynon).       
A qualitative study of 10 undergraduate men by Davis (2002) revealed the 
tensions many college men experience around the socially constructed definitions of 
masculinity that include a fear of femininity. In particular, the participants in this 
study expressed frustration with the narrow expectations of how their interactions 
with other men were supposed to occur (Davis). This frustration was rooted in a fear 
of being perceived as feminine or opposite to conceptions of being a man (Davis).  
In addition to definitions of maleness as something separate from femininity, 
there is also a tendency toward the exclusion of other forms of gender expression and 
identity. In their study regarding men’s attitudes of race and gender equity, Wade and 
Brittan-Powell (2001) found that men who were dependent on a reference group for 
their gender role self-concept tended to maintain negative attitudes about equity by 
race or gender. As they concluded, “masculinity or male identity may partially be 
constructed around the exclusion of others” (p. 47).  
Masculinity defined through the lens of what it is not is especially visible in 
many male fraternity cultures. In an ethnographic study of fraternity culture, Rhoads 
(1995) found that fraternities tend to uphold limited definitions of masculinity that, in 




masculinity was enacted as macho behavior, such as an emphasis on physical prowess 
and aggressiveness. Indeed, many rituals embedded in fraternity culture serve to 
further the existence of environments that view women and gay males as inferior 
(Rhoads).  
 One form of such masculinity described above is that of hegemonic 
masculinity. Hegemonic masculinity is inextricably connected to power, as it 
represents the behaviors and codes of being by which male dominance over women is 
maintained (Connell, 1995; Connell & Messerschmidt, 2005). In the case of 
hegemonic masculinity, there exist both explicit and implicit frameworks for what it 
means to be a man (Beynon, 2002). As Donaldson (1993) explained, “The ability to 
impose a definition of the situation, to set the terms in which events are understood 
and issues discussed, to formulate ideals and define morality is an essential part of 
this process” (p. 645). Although hegemonic masculinity is, presumably, enacted by 
only a minority of men, it exists as a normative benchmark by which men compare 
themselves (Connell & Messerschmidt). While this creates a state of tension for the 
many men who do not enact hegemonic masculinity, there remain enough models in 
society to uphold this form of masculinity as an exemplar (Connell, 2001). As 
Connell and Messerschmidt further explained, “hegemony works in part through the 
production of exemplars of masculinity, symbols that have authority despite the fact 
that most men and boys do not fully live up to them (p. 846).  
 The challenge of hegemonic masculinity is that despite the fact that it does not 
account for many of the experiences men actually encounter (Connell, 1995), it 




how hegemonic masculinity is maintained with the unfortunate conclusion reached 
that systems continue to perpetuate this from of masculinity. As Bird explained, 
“Hegemonic masculinity is consistently and continually recreated despite individual 
conceptualizations that contradict hegemonic meanings. Violations of the norms of 
hegemonic masculinity typically fail to produce alterations in the gender order; 
instead, they result in penalties to violators” (p. 130). 
 Hegemonic masculinity is connected to “the cultural dynamic by which a 
group claims and sustains a leading position in social life” (Connell, 1995, p. 77). In 
the case of hegemonic masculinity, that dominant group is heterosexual men in 
contrast to women and in contrast to homosexual men (Connell). In this context of 
dominance there are additionally different forces that interplay between heterosexual 
masculinities, such as race (Connell). Hegemonic masculinity enacted by White men 
serves to sustain institutional oppression, which, in turn, frames the way dominant 
masculinity is enacted in marginalized male racial groups as a reaction to such 
systems of power (Connell). In the case of men of color, there is constant tension to 
find ways for their identity as males to be self-defined as opposed being defined by a 
system of White racial domination (hooks, 2004).  
Male Gender Role Expectations 
O’Neil (1981) discussed the masculine mystique and value system as “a 
complex set of values and beliefs that define optimal masculinity in society” (p. 205). 
These assumptions about the ideal male role are learned early in life through a 




masculinity in the United States (O’Neil). O’Neil summarized the masculine 
mystique and value system into the following assumptions: 
1. Men are biologically superior to women, and therefore men have greater 
human potential than women. 
2. Masculinity, rather than femininity, is the superior, dominant, more valued 
form of gender identity.  
3. Masculine power, dominance, competition, and control are essential to 
proving one’s masculinity. 
4. Vulnerabilities, feelings, and emotions in men are signs of femininity and 
to be avoided. 
5. Interpersonal communication that emphasizes human emotions, feelings, 
intuitions, and physical contact are considered feminine and to be avoided. 
Rational-logical thought rather than intuitive and emotional expressions is 
the superior form of communication. 
6. Sex is a primary means to prove one’s masculinity. Affectionate, sensual, 
and intimate behavior are considered feminine and less valued. 
7. Vulnerability and intimacy with other men are to be avoided because (a) a 
man can not be vulnerable and intimate with a male competitor because he 
may be taken advantage of, and (b) intimacy with other men may imply 
homosexuality or effeminacy. 




9. Men are vastly different and superior to women in career abilities; 
therefore men’s primary role is that of breadwinner or economic provider; 
women’s primary role is that of caretaker of home and children. (p. 205) 
As evidenced above, components of the masculine mystique serve to preserve 
aspects of hegemonic masculinity. Men are socialized to compare themselves to these 
standards at an early age (O’Neil, 1981). Such narrow expectations of masculinity can 
certainly add to the strain a man may experience in comparing himself to gender 
expectations. 
Through his qualitative study of 10 undergraduate, heterosexual, Caucasian 
men, Davis (2002) sought to understand the ways the social expectations of gender 
roles affect college men. Data was evaluated using a framework of hermeneutic 
phenomenology, and from this analysis, five themes emerged (Davis). These included 
the importance of self-expression, codes of communication caveats, fear of 
femininity, confusion about and distancing from masculinity, and a sense of challenge 
without support (Davis). A common thread in many of these themes is that of 
challenges for men in terms of sense of self.  
 Across many of the themes that emerged in the Davis (2002) study are 
difficulties that men face in balancing their internal world with the external 
expectations that have been imposed upon them. The men in this study felt that 
communication and self-expression were important, though the ability to express 
themselves to others was a reality with which they had only recently learned to be 




This is consistent with the work of O’Neil (1981) around male gender role conflict, 
which will be discussed in more depth in what follows. 
 Participants were also asked about their experiences being a male on campus 
(Davis, 2002). This proved to be a question that was difficult for the participants to 
answer and they expressed they had previously given very little thought to this aspect 
of their identity (Davis). Regardless, the men in this study delineated themselves as 
different from other men, in that the participants felt uneasy about expressions of 
hyper-masculinity (Davis). The common sentiment was that masculinity was a bad 
thing and something the individuals did not want to identify with even though they 
were not able to articulate what it meant to be male (Davis). This theme is particularly 
relevant when considering the challenges men face in connection to self-awareness. 
From the above findings, it is clear that many men do not take the opportunity to 
reflect on what such an identity means to their individual self-concept.   
 Although Davis (2002) does much to further our understanding of the 
complexities of expectations of male gender roles, there are some notable limitations 
to this research. Perhaps most importantly, the men who were interviewed for this 
study are all Caucasian and all heterosexual (Davis). As a result, it is difficult to make 
statements beyond this study as to the applicability of the findings, particular across 
lines of race and sexual orientation. There may certainly be components of these 
findings that would be different with members of another racial or sexual orientation 






Male Gender Role Conflict 
 O’Neil (1981) brought attention to the negative and harmful aspects of male 
socialization. While the 1970s identified societal oppression against women through 
the women’s movement, O’Neil suggested that the late 1970s and early 1980s marked 
the beginning of understanding the oppressive nature of male gender role 
socialization and the larger impact this has on both men and women.   
 Gender role conflict is a byproduct of socialized gender roles. As defined by 
O’Neil (1981) “gender role conflict and strain occur when rigid or restrictive gender 
roles learned during socialization prohibit a person from using one’s human 
potential” (p. 204). In essence, gender role conflict hinders personal growth, as it is a 
psychological response to narrow expectations of gender roles. In many cases, these 
narrow definitions of gender role, such as hegemonic masculinity, are those that most 
males cannot actually uphold (Connell & Messerschmidt, 2005). The results are 
harmful consequences to a man’s sense of self and his ability to act congruently with 
his own definition of self. Davis (2002) found evidence of fear of femininity, a key 
component of O’Neil’s model, acting to restrict a man’s ability to communicate what 
he actually feels. When this type of situation is present, both males and females 
experience negative consequences of their socialized role expectations (O’Neil).  
 When restrictive gender role expectations are present, two scenarios result. 
First, an individual may uphold the gender role and reinforce its adherence in his or 
herself as well as in others (O’Neil, 1981). At the extreme, individuals who fall into 
this category may go so far as punishing and devaluing those who do not prescribe to 




is expressed in our society (O’Neil). The second reaction to restrictive gender role 
expectations is to not be confined by them and react spontaneously in a way that is an 
authentic expression of self (O’Neil). This outcome is more difficult to maintain, 
because there are few positive rewards, though much more pronounced negative 
feedback from those who devalue those who do not uphold traditional definitions of 
gender roles (O’Neil). Additionally, those who do not adhere to gender roles may also 
accumulate anger towards those who continue to uphold such systems of oppression 
(O’Neil). Regardless of whether an individual is restricted by gender roles or the one 
upholding the restrictions, gender role conflict and strain may ensue, which ultimately 
creates incongruity between the male’s self-concept and what he feels he needs to 
enact (O’Neil).    
Male Identity Development 
 The following section provides various points of view as to how a man comes 
to an understanding of self. Specifically, two different conceptions of male identity 
development will be outlined. Both of these connect to male self-awareness in 
providing a richer understanding of the external and internal influences at play in 
male college students coming to understand aspects of their identity as men.  
College Men’s Gender Identity Development 
 Edwards (2007) developed a grounded theory of men’s gender identity 
development. Central to the study was the desire to understand “the process by which 
college men come to understand themselves as men” (p. 179). Through a qualitative 
study of 10 college men at an East Coast research university, Edwards proposed an 




 The men in Edwards’ (2007) study were constantly negotiating their gender 
identity in relation to society’s expectations. As a result, men embarked on a process 
of feeling like they were wearing a mask that portrayed being a man as society 
expected it and hid whatever the men perceived as their own flaws that did not 
measure up to that expectation (Edwards). Regardless, upholding this mask proved a 
constant struggle for the men in the study and one from which they wished they could 
break free (Edwards). Aspects of this situation are reminiscent of struggles described 
by O’Neil’s (1981) conception of male gender role conflict.   
 Edwards’ (2007) grounded theory of college men’s gender identity 
development begins with the social context. Men come to an awareness of the 
external expectations of what being a man is supposed to look like (Edwards). This 
process of socialization occurs at the level of dominant society, but also at the micro 
level of specific group expectations (Edwards).  
Once these expectations have been internalized, men move into a three-phase 
process of performing masculinity by way of putting on a mask (Edwards). In phase 
1, the man feels a need to put on a mask to meet the external expectations that exist of 
being a man (Edwards). Often this occurs in conjunction with the man feeling as 
though he does not currently measure up to these expectations, hence the need for a 
mask that portrays them (Edwards). In phase 2, the man is fully into wearing a mask, 
which often occurred in the party scene for college men, as they performed a role they 
felt they were supposed to (Edwards). In phase 3, the man begins to understand that 
there exist consequences for wearing this mask of external masculinity (Edwards). 




women, limiting relationships with other men, and resulting in individual loss of 
authenticity (Edwards).  
 Following phase 3, men begin to move beyond external expectations, though 
the college men in Edwards (2007) were only embarking on this journey and not fully 
into it. As this process to “transcend external expectations” (Edwards, p. 175) occurs, 
men start to recognize the incongruence between their mask and internal world. 
Central to this recognition, are critical incidents that incite awareness of this reality 
(Edwards). Ultimately, the transcendence of external expectations of masculinity 
requires a degree of self-awareness on the part of the male, as evidenced above.   
Male Reference Group Identity Dependence  
The above theory provided insight into how men construct a self-concept in 
their formation of gender identity. Of particular interest to the current study, though, 
is the interplay of a group, such as a fraternal organization. Previous theories of 
traditional masculinity delineate some of the relationships this social construct has 
with a man’s psychological approach to his world (Wade, 1998). Where the research 
is sparser is in its explanatory power of individual variability as it relates to 
conformity to ideologies of masculinity (Wade). Wade proposed a theory of male 
reference group identity dependence as a means of further understanding this gap, 
which addresses how a man’s interactions with others connect to his self-concept and 
identity formation. 
 Wade (1998) defined male reference group identity dependence as “the extent 
to which males are dependent on a reference group for their gender role self-concept” 




statuses. These three statuses include: no reference group, reference group dependent 
and reference group nondependent (Wade, 1998). Each of these groups is further 
developed through the lens of four postulates, listed below.   
 Wade (1998) explained male reference group identity dependence through 
four postulates. The first of these is that “males identify with other males to the extent 
that they feel a psychological relatedness to a particular group of males or to all 
males” (p. 364). A continuum exists that can be roughly divided into three groups: A 
man may, 1) not feel psychologically related to other males, 2) feel a sense of 
psychological relatedness to a particular group of males, or, 3) feel a sense of 
psychological relatedness to all men (Wade & Brittan-Powell, 2000). The second 
postulate in this theory stated that the “three levels of ego identity are associated with 
three levels of psychological relatedness to other males” (Wade, 1998, p. 366). If a 
man maintains an unintegrated ego identity, his experience in relation to other men 
will be that of not feeling a psychological connection to them, while a man with a 
conformist ego identity feels a sense of psychological relatedness to only a particular 
group (Wade & Brittan-Powell, 2000). Men who possess an integrated ego identity 
will also possess a sense of psychological relatedness with all males (Wade & 
Brittan-Powell). The third postulate to Wade’s theory is that of “feelings of 
psychological relatedness to other males are associated with how males use reference 
groups for their gender role self-concept” (p. 366). Finally, the fourth postulate stated 
that “how males use reference groups for their gender role self-concept is related to 
their gender-related attitudes and the quality of their gender role experiences” (Wade, 




The existence of a healthy integration of reference group as a source of 
identity for men can produce certain favorable outcomes. In fact, men who are 
categorized in the no reference group status experience considerable strain (Wade & 
Brittan-Powell, 2000). This status has been found to be connected to a diffused sense 
of ego identity, low self-esteem, social anxiety, depressive symptoms, and a sense of 
self as lacking masculine characteristics (Wade & Brittan-Powell). Meanwhile, men 
who fall into the reference group dependent status were found to prescribe to a 
stereotyped sense of masculinity, experience gender role conflict, and maintain 
attitudes that do not support a sense of gender and racial equality (Wade & Brittan-
Powell). In such cases, these reference groups become exclusionary in nature and 
severely restrict the potential for positive growth in individuals who identify with 
them. 
Establishing a sense of connectedness to others is an important progression for 
males in college, and the concept of a healthy reference group for men, as seen in the 
reference group nondependent status can certainly provide this. At their strongest, 
male reference groups carry the potential to forge connections between males through 
positive embodiments of masculinity (Wade, 1998). The college years for any student 
are often a time to search for meaning and identity and male reference groups can be 
a source of “a sense of meaning, direction, identity, and belongingness” (Wade, p. 
370). All of these attributes hold positive potential for a man’s overall wellbeing and 
sense of self. Those men who achieve reference group nondependent status 




ideology, not experiencing gender role conflict, and maintaining a sense of high self-
esteem (Wade & Brittan-Powell, 2000).  
The idea of male reference group identity dependence makes theoretical and 
logical sense in terms of the ways individual men can draw a sense of self-concept 
through the ways in which they identify and relate to groups they are associated with. 
This theory has been tested through quantitative measures (Wade & Brittan-Powell, 
2000; Wade & Brittan-Powell, 2001). Unfortunately, both of these studies have had 
rather small sample sizes, 172 male undergraduates and 142 male undergraduates, 
respectively (Wade & Brittan-Powell, 2000, Wade & Brittan-Powell, 2001). 
Additionally, one of these studies occurred at a singular institution on the east coast 
of the United States (Wade & Brittan-Powell, 2000), while the other was conducted at 
two universities in the eastern United States (Wade & Brittan-Powell, 2001). Thus, it 
is clear that more research on this construct is necessary, particularly to assess the 
generalizability and broad applicability of this theory for male college students across 
the country. The concept of male reference group identity dependence is particularly 
interesting when thinking of male fraternities, so additional research that examined 
male reference group identity dependence in the context of this student group 
affiliation would be particularly valuable.  
Self-Awareness Through Consciousness of Self and Congruence 
 The following section will outline dimensions of self-awareness as they relate 
to two constructs used as dependent variables in this study, consciousness of self and 
congruence. Consciousness of self and congruence are terms expanded upon as values 




are conceptualized below through the lens of the social change model in addition to 
related concepts that help inform an understanding of these variables for the purpose 
of the current research.  
 The social change model of leadership development was developed by a team 
of leadership specialists and student affairs professionals who began work on the 
model in 1993 (HERI, 1996; Wagner, 2006). The Working Ensemble, as they called 
themselves, sought to develop a leadership development model for college students 
(Wagner). After several working meetings to discuss the skills, values, and 
knowledge students needed for effective leadership, the social change model of 
leadership development was born (Wagner). 
 A key assumption of the social change model is that leadership is a values-
based pursuit (Wagner, 2006). In order for collaborative action to occur, individuals 
and groups must have a clear sense of their values and act consistently in concert with 
these (Wagner). This identification of values and action upon them represents 
elements of self-awareness that are fundamental to leadership as identified through 
the social change model of leadership development (Astin, 1996).   
Consciousness of Self   
The Working Ensemble conceptualized consciousness of self as “being aware 
of the beliefs, values, attitudes, and emotions that motivate one to take action” (HERI, 
1996, p. 22). In other words, consciousness of self as defined by the social change 
model of leadership includes self-knowledge or self-awareness (Astin, 1996). 
Consciousness of self extends to encompass not only an individual’s self-concept, but 




concert with others (Astin). Consciousness of self represents a cornerstone value of 
the social change model, as the realization of the other values of the model 
(congruence, commitment, collaboration, common purpose, controversy with civility, 
citizenship, and change) rest upon the individual’s understanding of self (Astin).  
 In a descriptive study exploring differences between male and female 
undergraduates on the social change model of leadership, Dugan (2006a) found 
several differences according to gender. Of the eight values of the social change 
model of leadership (consciousness of self, congruence, commitment, collaboration, 
common purpose, controversy with civility, citizenship, and change), men’s scores 
were significantly lower than those of women on six of the eight constructs (Dugan). 
One of these values in which men scored lower than their female counterparts was 
that of consciousness of self (Dugan). 
 Research conducted by Dugan (2006a) occurred at a single institution, so 
caution must be made to generalizing beyond this campus. In total, 912 students 
participated in the study, with 859 of those responses determined usable (Dugan). The 
survey for this study was administered to 60 randomly selected undergraduate course 
sections, but it is not clear as to how attention was drawn to ensure there was no 
overlap of respondents between classes (Dugan). Despite these limitations, this study 
does provide some basis for further research to understand why a statistically 
significant result in a negative direction occurred for men when compared to their 
female peers on the consciousness of self dimension. As Dugan suggested, “colleges 




223). Further research can help inform the extent to which this is needed and how it 
might occur.   
Congruence 
Another dimension of self-awareness is the ability to act consistently with 
one’s beliefs and values. This active part of self-awareness is congruence. The 
Working Ensemble conceptualized congruence as “thinking, feeling, and behaving 
with consistency, genuineness, authenticity, and honesty towards others. Congruent 
persons are those whose actions are consistent with their most deeply-held beliefs and 
convictions” (HERI, 1996, p. 22). Congruence is closely connected to the 
consciousness of self value in the social change model of leadership, as it represents 
the individual’s ability to put action to their identified values and beliefs (Astin, 
1996).   
 Congruence is an aspect of self-awareness that is closely connected to 
effective leadership. As Komives et al. (2007) articulated, “Exemplary leadership 
includes a congruency between values and actions” (p. 101). The process of finding 
congruency between personal actions and values is a courageous and difficult one, 
but it provides the power behind purposeful leadership (Komives et al.).   
 Congruence was a theme that also emerged in Baxter Magolda’s (2002) 
longitudinal study assessing self-authorship. When participants entered life beyond 
college, in particular, their surroundings made it even more difficult to function 
without the capacity for self-authorship (Baxter Magolda). At this point, conflicts that 
emerged between external influences and internal values were pronounced. Career 




individual’s internal value set led to difficult crossroads experiences (Baxter 
Magolda). As a participant was able to move through these experiences towards self-
authorship his or her capacity for mature relationships was increased (Baxter 
Magolda). From the above, it is notable that the ability to act congruently with 
personal values was a behavior that needed to develop, but resulted positive 
development for individuals. 
 Self-authorship was frequently not achieved during the college years among 
the participants of Baxter Magolda’s (2002) study. This can be attributed to the way 
college education is structured. Students do not receive messages through their 
college education that emphasize their need to develop an internal sense of self 
(Baxter Magolda). Once college students graduate, though, there is a premium placed 
in their personal and professional lives on their ability to evaluate information 
according to their own internal values (Baxter Magolda). In other words, individuals 
ultimately are demanded to find ways to understand self and integrate it consistently 
with external drives, which is the work of congruence.       
 A study by Dugan (2006a), as previously mentioned, found differences 
between male and female undergraduates on values of the social change model of 
leadership. The congruence dimension also showed a statistically significant 
difference between men and women in this study, with men scoring lower than 
women (Dugan). As with the difference noted on consciousness of self, the 
discrepancy between men and women on the congruence dimension begs further 




 Dugan (2006a) suggested the need for an increase in values-based leadership 
education for male undergraduates. As evidenced by the lower scores that men 
maintained on the consciousness of self and congruence dimensions, in addition to 
others, it would seem that something is preventing male students from attaining their 
full potential in terms of self-awareness. There is an emerging need for colleges to 
seek active ways to engage men in probing more deeply into their own self-awareness 
(Dugan).       
Understanding Self Through Groups 
 The current study seeks to understand differences of self-awareness that exist 
between males who are affiliated with a Greek-letter organization, social or culturally 
based, and those males who are not affiliated with a Greek-letter organization. To that 
end, some commentary must be made on the ways an individual might understand his 
or herself in the context of a group and relationships with others. The following 
section will review literature that relates to this aim.  
Self-Awareness in Groups 
Komives et al. (2005) sought to understand the processes an individual goes 
through in their development of a leadership identity. This research used a grounded 
theory methodology and identified five categories connected to the development of a 
leadership identity, which included: developmental influences, developing self, group 
influences, students’ changing view of self with others, and students’ broadening 
view of leadership (Komives et al., 2005). These five dimensions operated along 




process that is identified as the leadership identity development (LID) model 
(Komives, Longerbeam, Owen, Mainella, & Osteen, 2006).  
 Although the LID model is grounded in “leadership as a collaborative, 
relational process” an important dimension of the development of a leadership 
identity occurs at the level of self-awareness (Komives et al., 2005, p. 593). The 
process of leadership identity development occurs in relationship with the ways an 
individual’s relationship with others changes over time (Komives et al., 2006). 
Central to this process is that of the constant deepening of self-awareness for the 
student and the attainment of ways to develop self-efficacy (Komives et al., 2006).  
 Among the five categories that influence leadership identity development is 
that of developing self (Komives et al., 2005). This category can be further divided 
into several properties. Dimensions that contribute to developing self include 
deepening self-awareness, building self-confidence, establishing interpersonal 
efficacy, applying new skills, and expanding motivations (Komives et al., 2005). As 
evidenced in the list above, the “developing self” category has considerable overlap 
with the individual in connection with others. Group influences were an important 
interaction with the development of self and contributed to a student’s changing view 
of him or herself in relation to others (Komives et al., 2005).  
 Group influences were an important part of the cycle of leadership identity 
development, especially in terms of their effect on the individual. Students were 
frequently drawn to a group for the purpose of belonging and these organizations 
were frequently tied to their sense of self-image (Komives et al., 2005). Ultimately, 




aspects that contributed to their development of self worked in tandem to the 
development of leadership identity (Komives et al., 2005).  
 The Komives et al. (2005) research did much to further our understanding of 
leadership identity development, as well as the importance of the individual’s 
understanding of self in relation to others as part of the process. The study drew on a 
diverse group of students in terms of demographic and experiential backgrounds 
(Komives et al., 2005). A significant limitation of the study, however, is that all 
participants were chosen through a process of purposeful sampling for their 
demonstrated ability as leaders who practiced a collaborative and relational form of 
leadership (Komives et al., 2005). Thus, it would be interesting to see how the 
process of leadership identity development may look different if further informed by 
students who are in earlier stages of leadership development, including those who 
have yet to show themselves as visible enough leaders to be recognized for such a 
study. The impact of the group on such individuals would be of particular interest.   
 Sutton and Kimbrough (2001) conducted a study to explore trends in Black 
student involvement. One noteworthy finding that emerged from this research was 
that Black students who participated in the study tended to identify themselves as 
leaders regardless of whether or not they held a formal leadership position (Sutton & 
Kimbrough). A similar finding occurred in a Kimbrough and Hutcheson (1998) study 
that showed over 80% of both Black Greek affiliated and Black non-Greek affiliated 
students identifying as leaders, regardless of positional roles. This finding is 
interesting to consider in connection to the LID model, in which a student is 




identity development once they are able to see leadership beyond positional roles 
(Komives et al., 2006). This would suggest that the individuals in the Sutton and 
Kimbrough study are at a fairly developed level in the LID model, which may mean 
they are in a position of greater understanding of self in relation to others or that 
leadership identity development follows a different path for these African American 
students than is suggested by the LID model.  
 In a model of intercultural maturity, King and Baxter Magolda (2005) 
highlight the importance of self-awareness that is needed to effectively interact in 
diverse groups. This model includes an intrapersonal dimension, which accounts for 
how an individual views him or herself and arrives at a sense of identity and 
understanding of self (King & Baxter Magolda). As the complexity of self-awareness 
moves along the continuum from a sense of self that is externally defined to a sense 
of self that is internally defined, an individual is increasingly able to engage in 
diverse groups without feeling threatened by differences (King & Baxter Magolda). 
The importance of self-awareness as part of the process of interaction in diverse 
groups underscores the interplay between self and others in the process of self-
concept.  
Differences Between Greek Affiliated and Non-Greek Affiliated Students 
 The current study seeks to assess possible differences between men who 
identify as being affiliated with a Greek-letter organization, either a social fraternity 
or a culturally based fraternity, and those men who are unaffiliated with such an 
organization. As a result, this section will review previous research that notes 




affiliated male peers. Such differences provide further rationale as to why the current 
study seeks to understand differences among these male Greek-affiliated and non-
affiliated groups and recognize that the possibility does exist for differences to be 
present.  
Differences in Cognitive Outcomes 
Terenzini et al. (1996) conducted an extensive literature review to identify 
what previous research concluded about the nature of various out of classroom 
experiences on intellectual outcomes for students. In terms of the experience of Greek 
affiliated students, fraternity or sorority membership was generally found to have a 
negative, albeit not strong, effect on cognitive outcomes (Terenzini et al.). A student’s 
first year of college represented somewhat of a critical period. For white males, Greek 
affiliation during their first year of college was connected to negative outcomes on 
reading, math, and critical thinking skills in addition to a measure of composite 
achievement (Terenzini et al.). This played out differently for men of color who 
affiliated with a Greek organization during their first year of college and experienced 
slightly positive outcomes on all of these measures when compared to non-Greek 
affiliated students (Terenzini et al.).  
Similar results to this latter conclusion were supported by findings in a 
quantitative study by Sutton and Kimbrough (2001) that looked at trends in Black 
student involvement. Of the student who participated in this study, 47.3% were 
members of a historically Black Greek organization. Of the African American 
students in this study who attended predominantly White institutions, those who were 




than their peers who were not affiliated with a historically Black Greek organization 
(Sutton & Kimbrough).   
 Additional recent primary research supports many of the other claims that 
were outlined in the Terenzini et al. (1996) review of studies relating to fraternity or 
sorority membership and cognitive outcomes. In their study, Pascarella et al. (2001) 
looked at five areas of cognitive outcomes among participants, which include: writing 
skills, science reasoning, gains in understanding the arts and humanities, gains in 
understanding science, and gains in writing and thinking skills. Although the general 
gap between Greek affiliated students and non-Greek affiliated students was less in 
this study than in previous research by Pascarella, Edison, Whitt, Nora, Hagedorn, 
and Terenzini (1996), which also noted decreased cognitive outcomes for Greek-
affiliated students, differences between these two groups continued to exist 
(Pascarella et al., 2001).    
 Whereas Greek affiliated women experienced minor gains over non-Greek 
affiliated women in their second year of college, male Greek affiliated students did 
not fair as well (Pascarella et al., 2001). Controlling for confounding variables, 
Pascarella et al. noted that fraternity membership coincided with negative effects on 
all five of the cognitive measures during the student’s sophomore year. The 
magnitude of these effects, though, was small enough that it could not be assumed 
that they were not due to chance (Pascarella et al.). 
 During the third year of college, Greek affiliation continued to play some role 
in cognitive outcomes among students in this study. Male Greek affiliated members 




non-Greek affiliated male peers (Pascarella et al., 2001). Fraternity members in their 
third year of college showed statistically significant negative effects in the reading 
comprehension and understanding the arts and humanities cognitive measures 
(Pascarella et al.).  
 Although a negative trend for fraternity membership in the second and third 
year of college and cognitive outcomes existed, there are positive results with this 
data. Compared to their previous study looking at cognitive impacts of Greek 
membership during the first year of college, Pascarella et al. (2001) noted that the 
magnitude of cognitive deficits of fraternity membership were smaller in the second 
and third year of college. Thus, although male Greek affiliation seemed to negatively 
impact a students experience in terms of certain cognitive outcomes, the magnitude of 
that impact is significantly reduced after the student’s first year of college, which may 
suggest something critical about the first year experience and Greek membership for 
male students.  
 The sample used for Pascarella et al. (2001) proves helpful in making 
generalizations. The study was composed of 18 institutions that were represented in 
15 different states (Pascarella et al.). Attention was made to select a group of 
institutions that would represent institutional diversity (Pascarella et al.). 
Additionally, student participants in this study were part of a follow-up study of the 
National Study of Student Learning (NSSL), which meant that longitudinal data could 
be obtained and commented on (Pascarella et al.).  
 DeBard, Lake and Binder (2006) found similar differences when looking at 




researchers reviewed institutional records for over 3,000 students at a Midwestern 
university to see how students performed academically in relation to their predicted 
grade point averages based on performances measures for the incoming freshman 
class (DeBard et al.). Looking at all student groups, as separated by gender and 
affiliation status, Greek affiliated men were found to perform lower than their 
predicted GPAs (DeBard et al.). 
 Data concerning the Greek affiliated men was particularly notable. Overall, 
predicted GPAs were lower for fraternity men than non-fraternity affiliated men 
(DeBard et al., 2006). That said, fraternity members still underperformed compared to 
their predicted GPAs for their first year (DeBard et al.). Non-Greek affiliated men 
achieved higher than their predicted GPAs by the end of their freshman year (DeBard 
et al.). 
Differences in Behavioral Outcomes 
Fraternity and sorority membership is connected to a number of other 
behaviors of concern that are less pronounced in the non-Greek affiliated student 
body. Eberhardt, Rice and Smith (2003) noted a variety of these distinctions as they 
relate to alcohol abuse, risky sexual behavior, and academic integrity. Consistent with 
previous research, students affiliated with a fraternity or sorority reported higher rates 
of alcohol consumption and frequency of use, resulting in more negative 
consequences, than their non-Greek affiliated peers (Eberhardt et al.). Astin (1993) 
found evidence of a positive correlation with alcohol consumption and membership in 
a Greek-letter organization. Greek affiliated men show the highest instances of 




 The risky sexual behavior dimension did not produce any notable differences 
between Greek students and non-Greek affiliated students with the exception of 
fraternity and sorority members more frequently engaging in unprotected sex 
(Eberhardt et al., 2003). Greek affiliated students were also very similar with non-
affiliated peers in terms of academic integrity. A notable difference, however, 
regarded Greek affiliation and attitudes towards cheating. Greek organization 
members tended to have stricter views around cheating than their non-affiliated peers 
(Eberhardt et al.). Students who were not affiliated with a Greek organization were 
much more likely to view reporting a class member for cheating as a worse offense 
than the actual act of cheating (Eberhardt et al.). 
Differences in Involvement and Engagement Outcomes   
Favorable differences exist, as well. Kimbrough and Hutcheson (1998) 
evaluated historically Black Greek organization membership and patterns of 
involvement and leadership. In this study, those students who were members of a 
historically Black Greek organization were found to be much more involved in 
campus organizations and activities than were their African American peer group 
who were unaffiliated (Kimbrough & Hutcheson). Additionally, this involvement also 
extended to holding leadership positions in one or more of those activities, which may 
have accounted for the finding that the Greek affiliated students in this study showed 
greater leadership self-efficacy than did their non-affiliated peers (Kimbrough & 
Hutcheson). 
 Additional positive outcomes for Greek-affiliated students emerged from 




Survey of Student Engagement (NSSE) during the spring of 2000. Specifically, this 
analysis of the NSSE data was intended to assess possible differences between Greek-
affiliated students and non-Greek affiliated students (Hayek et al.). The sample used 
in this particular study included 42,182 undergraduate students representing 192 
different institutions, all of which maintained a recognized Greek system at the time 
of data collection (Hayek et al.). Within this sample group, 6,560 undergraduates 
identified as members of a Greek-letter organization (Hayek et al.). The purpose of 
this study was to assess levels of engagement on various educationally effective 
practices, which are tied to student learning and personal development, among Greek-
letter members and non-affiliated students (Hayek et al.). 
 Levels of engagement were broken down into several categories. These 
categories accounted for 13 variables: academic challenge, active and collaborative 
learning, student-faculty interaction, supportive campus environment, personal-social 
gains, general education gains, practical competence gains, community service, 
diversity, satisfaction, co-curricular, class preparation, and relaxing and socializing 
(Hayek et al., 2002). An unstandardized Hierarchical Linear Modeling (HLM) 
procedure revealed Greek-affiliated students showed statistically significant and 
positive effects for 11 of the 13 measures of engagement (Hayek et al.). After taking 
controls into account, Greek-affiliation continued to show statistically significant and 
positive effects in 9 of the 13 measures (active and collaborative learning, student-
faculty interaction, supportive campus environment, personal-social gains, general 
educational gains, practical competence gains, community service, satisfaction, and 




students fare better than their non-affiliated peers on several indicators of academic 
engagement. 
 Hayek et al. (2002) also assessed the possibility of institutional influence on 
these results. Similar results occurred such that even after controlling for various 
institutional differences effects for Greek-affiliated students remained comparable for 
the seven engagements variables tested (Hayek et al.). Further analysis was 
completed to test institutional types, which indicated that the differentials between 
Greek-affiliated students and their non-affiliated peers were greater at large, public 
institutions as compared to private institutions on the community service, co-
curricular activities, and class preparation variables (Hayek et al.). Greek-affiliation 
effects were similar among males and females, as well as freshman and seniors 
(Hayek et al.).  
 Several pieces of important information emerged from this study related to 
some of the apparent positive effects of Greek-letter membership. Greek-affiliated 
students showed positive effects on key components of academic engagement from 
student-faculty interaction to personal-social gains to satisfaction (Hayek et al., 
2002). Additionally, these positive effects of engagement broadly applied across the 
Greek-affiliated population regardless of gender or class standing (Hayek et al.). 
However, one critique is in regards to the findings by class standing. Due to the way 
NSSE data is collected, from a random sample of only first year students and seniors, 
it is possible that the inclusion of sophomores and juniors in the sample could inform 




nature of this study in addition to the large sample size gives additional confidence in 
some of these findings. 
Importance of Culturally Based Organizations 
 Harper and Quaye (2007) sought to supplement previous research on the 
experience of Black male leaders by studying how involvement behavior is related to 
outcomes in identity expression and development. In this qualitative study of 32 
Black male student leaders from six large, public research institutions in the Midwest, 
two important themes emerged related to the stated research purpose (Harper & 
Quaye). These two themes included the impetus for involvement in both 
predominantly Black and majority White campus organizations and the opportunity 
for cross-cultural communication. Findings from the Harper and Quaye study provide 
some important implications as to the value of culturally based student organizations 
in providing students with the opportunity for growth in aspects of identity 
development. Participant observations revealed that predominantly Black student 
organizations constituted the main spaces for Black males engagement on the six 
campuses that were represented in the study, even though many participants held 
some level of involvement in predominantly White organizations, as well (Harper & 
Quaye). As Harper and Quaye concluded of these predominantly Black organizations, 
“Without them, some of the participants may not have found a place for the 
expression and development of their Black identities.” It is suggested in these 
findings that culturally based organizations are an important milieu for self-




 Kimbrough (1995) studied the perceptions African American students hold of 
Black Greek-letter organizations and their function in leadership development. The 
quantitative study evaluated the impressions of 61 students, 27 students were 
members of a Black Greek-letter organization and 34 were not, at a predominantly 
White institution in a rural Midwestern setting (Kimbrough). Membership in a Black 
Greek-letter organization provided earlier and more opportunities for leadership 
development than these students received in predominantly White organizations 
(Kimbrough). Despite some of these positive attributes of Black Greek-letter 
organizations, Kimbrough’s study raised further questions about the role these 
organizations play in uniting or dividing the African American community. In 
particular, members of Black Greek-letter organizations overwhelmingly connected 
the experience to leadership development, while non-members were ambivalent about 
that connection (Kimbrough). A limitation of the current study is that it assessed 
student perceptions at a singular predominantly White institution. A similar study at 
an historically Black institution would be a fascinating juxtaposition.   
 In a study looking at involvement and leadership development and the impact 
of Black Greek-letter organizations Kimbrough and Hutcheson (1998) found that 
students affiliated with a Black Greek-letter organization were more involved on the 
campus and had greater confidence in their leadership abilities than did their non-
affiliated peers. Kimbrough and Hutcheson gathered information from participants at 
12 institutions in their research, both predominantly White institutions and 
Historically Black institutions. Students who were affiliated with a Black Greek-letter 




involvement, leadership confidence, and leadership ability development (Kimbrough 
& Hutcheson). Kimbrough and Hutcheson expected that the supportive environment 
of an HBCU for Black students would have resulted in more comparable scores 
between the Greek-affiliated and non-affiliated students.  
Chapter Summary 
 This chapter provided an overview of previous literature and research related 
to the current study. First, male identity was explored through a variety of lenses 
including masculinities, gender role expectations, and gender role conflict. Next the 
chapter outlined several theories of male identity development that help to inform the 
ways in which men come to understand their sense of self. Because the focus of the 
current study is that of understanding dimensions of male self-awareness, this chapter 
also outlined constructions of consciousness of self and congruence. Finally, this 
chapter concluded by looking at various research that has made the case for 





CHAPTER THREE: METHODOLOGY 
 This chapter details the methods used in this quantitative study. First, the 
research purpose is restated with corresponding hypotheses. Next is an explanation of 
the research design, which moves into a discussion of instruments and measures 
along with the validity and reliability of these. Following this, information will be 
given regarding the sampling strategy for the current study and then an explanation of 
data collection and analysis. Finally, this chapter concludes by outlining limitations of 
the study that pertain specifically to the methodology.  
Research Purpose and Hypotheses 
 The purpose of this research was to examine if there are differences on the 
congruence and consciousness of self dimensions of the social change model of 
leadership development among men who are affiliated with a social fraternity, men 
who are affiliated with a culturally based fraternity, and men who are not affiliated 
with a fraternity. Specifically, the following research questions were addressed: 
1) Is there a difference between men who are members of a social fraternity, men 
who are members of a culturally based fraternity, and men who are not 
members of a fraternity on the consciousness of self construct of the social 
change model of leadership? 
2) Is there a difference between men who are members of a social fraternity, men 
who are members of a culturally based fraternity, and men who are not 
members of a fraternity on the congruence construct of the social change 




Ample research notes significant differences that exist between men affiliated 
with a fraternal organization and those who are not (DeBard, Lake & Binder, 2006; 
Eberhardt, Rice & Smith, 2003; Hayek et al., 2002; Kimbrough & Hutcheson, 1998; 
Pascarella et al., 2001; Sutton & Kimbrough, 2001; Terenzini et al., 1996). Based on 
this body of research along with the abovementioned research questions, the 
following alternative hypotheses were stated: 
1) There exists a difference between male social fraternity members, male 
culturally based fraternity members, and non-Greek affiliated males in 
consciousness of self. 
2) There exists a difference between male social fraternity members, male 
culturally based fraternity members, and non-Greek affiliated males in 
congruence. 
Research Design 
 The current study was a non-experimental ex post facto design based on data 
collected as part of the Multi-Institutional Study of Leadership (MSL). The MSL was 
theoretically grounded in the social change model of leadership development (SCM), 
which was developed by leadership and student affairs specialists through the Higher 
Education Research Institute between 1993 and 1996 (Wagner, 2006). SCM defines 
leadership as a collaborative, values-based process to effect positive social change 
(HERI, 1996).  
 The conceptual model of the MSL was Astin’s (1993) I-E-O (Inputs-
Environment-Outcomes) model, though the MSL utilized a quasi-I-E-O framework. 




collected at one point in time. To accommodate for information that would be 
required for the input dimension of the I-E-O model, certain questions on the MSL 
survey required students to reflect on past thoughts and experiences.  
 In addition to being an ex post facto study, the current research design was 
also causal comparative, based on pre-existing groups as opposed to experimental 
manipulation (Krathwohl, 1998). Participants in the current study fell into one of 
three categories: male affiliated with a social fraternity only, male affiliated with a 
culturally based fraternity, or male non-affiliated with a fraternity. All of these group 
designations were determined from circumstances that existed prior to the collection 
of the MSL data. Respondents indicated their membership affiliation at the time they 
responded to the MSL survey. Thus, the researcher did not manipulate the affiliation 
groups. Rather, these pre-existing groups, as defined in the MSL, were evaluated in 
the current study in an attempt to describe possible differences that existed between 
these various circumstances of fraternity affiliation or lack thereof.   
Instruments and Measures 
 The current study relies on information gathered from the MSL survey 
instrument, which will be described below. Specific measures and variables that were 
used in the current study from the MSL instrument will also be discussed below.  
Instruments 
The Multi-Institutional Study of Leadership (MSL) survey instrument was 
developed by the MSL research team and assessed a variety of inputs and outcomes 
surrounding students’ college experiences. The MSL instrument included 




was sub-divided into numerous categories including college information, perceptions 
participants held before enrolling in college, experiences participants had in college, 
student group involvements, development of leadership abilities, assessment of 
leadership development, reflections on self, reflections on leadership, college climate, 
and background information.   
Development of the Socially Responsible Leadership Scale. Several scales 
were included within the MSL survey instrument, but the current study was only 
concerned with data gathered from the Socially Responsible Leadership Scale-
Revised 2 (SRLS-R2) (Dugan, 2006b). Tyree (1998) initially developed The Socially 
Responsible Leadership Scale. Tyree’s scale was broken down into eight separate 
scales (consciousness of self, congruence, commitment, collaboration, common 
purpose, controversy with civility, citizenship, and change) that measured the social 
change model of leadership development. The SRLS included scales that were of 
interest in the current study, specifically the scales for consciousness of self and 
congruence. After conducting several pilot tests to assess the SRLS for reliability and 
validity, the final SRLS was composed of 103 items. Tyree’s scale items maintained 
strong reliability ranging from a high of .92 for citizenship to a low of .71 for 
controversy with civility. 
In preparation for the MSL, the SRLS was revised to a more manageable 
length, in order to increase the likelihood for participants of the MSL to complete the 
full survey. Appel-Silbaugh (2005) worked to reduce the 103-item SRLS to an 83-
item version, SRLS-R, that was used for both pilot tests. Dugan (2006b) later worked 




the scale ultimately used in MSL to measure dimensions of the social change model 
of leadership development. Reliability of the SRLS-R2 as calculated from the MSL 
data ranged from a high of .83 for commitment to a low of .77 for controversy with 
civility and citizenship.  
Pilot tests. Prior to data collection, the MSL research team tested the MSL 
survey instrument for construct validity through two pilot tests in the fall of 2005. 
The first of these pilot tests occurred during October of 2005 with a sample of 14 
undergraduate students at the University of Maryland, College Park. Following 
feedback from the participants, some changes were made to the initial instrument, 
including the re-wording of some questions and an effort to reduce the length of time 
required to complete the survey. The initial average time to complete the survey was 
30 - 35 minutes, which students reported to be too long.  
 A second pilot test occurred in December of 2005. The second pilot test was 
conducted to test the web-based survey format, which would ultimately be used for 
the MSL. Of particular note, researchers were interested in observing the points at 
which students quit taking the web-based survey. This second test utilized a random 
sample of 3,411 students at the University of Maryland, College Park. During both 
pilot tests, SRLS-R was the scale used to measure the dimensions of the social change 
model of leadership. Of the 782 students who responded to the second pilot test 
survey, 12% did not complete the full survey. This second pilot test took 25 – 30 
minutes to complete on average, but the percentage of students who did not complete 
the survey was worrisome enough to cause reason for a further reduction in the 




used for the final iteration of the MSL survey without sacrificing internal consistency 
of the instrument, but cutting down on the time students would need to complete the 
survey. The final completion time of the MSL survey was approximately 20 minutes. 
Measures and Variables 
The current study used several different variables and scales from the MSL 
survey instrument. Specific independent variables included student group 
involvement and gender, in order to create the three groups of interest in the current 
study, which included men affiliated with a social fraternity, men affiliated with a 
culturally based fraternity, and men who are not affiliated with a fraternity. In order to 
account for differences that may have been inherent to the self-selecting nature of 
these three groups, the quasi pre-tests for the Consciousness of Self and Congruence 
Scales were used as covariates. SRLS-R2 Scales that were used included the 
Consciousness of Self Scale and the Congruence Scale, which constituted the two 
dependent variables in the current study.   
 Student group involvement. The student group involvement question on the 
MSL was used to understand the nature of participants’ involvement in groups on 
campus. Participants in the MSL were able to select all items that applied from a long 
list of possible student group involvements. A total of 21 areas of student group 
involvement were listed (see Appendix A). Of particular importance for the current 
study were two options: culturally based fraternities and sororities, and social 
fraternities or sororities. These two options were used to decipher a male student’s 
affiliation either as Greek-affiliated with a social fraternity, Greek-affiliated with a 




 Gender. For the purpose of this study, only participants who identified as male 
were used. The MSL survey gave participants three options to select from in 
identifying their gender. These included female, male, and transgender.  
 Consciousness of self quasi pre-test. The consciousness of self quasi pre-test 
item was used to measure a participant’s understanding of self prior to starting 
college. The quasi pre-test item for consciousness of self used a five-point Likert-type 
scale, with response options ranging from 1= strongly disagree to 5 = strongly agree. 
Respondents were asked to reflect back to before they started college in responding to 
the degree to which they agreed with the statement “I had low self esteem.”  
 Congruence quasi pre-test. The congruence quasi pre-test item sought to 
measure a participant’s consistency between values and actions prior to the start of 
college. The quasi pre-test item for congruence was similarly constructed, also using 
a five-point Likert-type scale, with response options ranging from 1= strongly 
disagree to 5 = strongly agree. Respondents were asked to reflect back to before they 
started college in responding to the degree to which they agreed with the statement 
“My behaviors reflected my beliefs.”   
Consciousness of self scale. Consciousness of self was measured in the MSL 
with the Consciousness of Self Scale, which was part of the SRLS-R2 (Dugan, 
2006b). This scale assessed a participant’s current understanding of self. Participants 
were able to rank their responses on this scale according to a five-point Likert-type 
scale, with response options ranging from 1= strongly disagree to 5= strongly agree. 
A total of nine items constructed the scale and were assessed according to this scale 




Reliability of the Consciousness of Self Scale of Tyree’s (1998) SRLS was 
calculated as .82. A similar Cronbach alpha of .83 was determined for the 
Consciousness of Self Scale at the time of the MSL pilot. A final analysis of data 
collected as part of the MSL, which used the SRLS-R2 (Dugan, 2006b) produced an 
alpha of .79 for the Consciousness of Self Scale. Cronbach alpha results were 
calculated for the reliability of the Consciousness of Self Scale using the sample for 
the current study, which was determined to be .79.    
Table 3.1: Consciousness of Self Scale 
 
18. Please indicate your agreement or disagreement with the following items by 
choosing the number that most closely represents your opinion about that statement. 
  
(Circle one response for each.) 
 
1 = Strongly disagree 4 = Agree 
2 = Disagree 5= Strongly Agree 
3 = Neutral 
 
             Q18.4: “I am able to articulate my priorities” 
 Q18.6: “I have low self esteem” 
 Q18.9: “I am usually self confident” 
 Q18.18: “The things about which I feel passionate have priority in my life” 
 Q18.22: “I know myself pretty well” 
 Q18.34: “I could describe my personality” 
 Q18.41: “I can describe how I am similar to other people” 
 Q18.56: “Self-reflection is difficult for me” 
 Q18.59: “I am comfortable expressing myself” 
Note: Italics represent a negative response item that was reversed for scoring 
 
 
 Congruence scale. Congruence was measured in the MSL with the 
Congruence Scale, which was part of the Socially Responsible Leadership Scale-
Revised 2 (SRLS-R2) (Dugan, 2006b). This scale assessed participants’ current 
abilities for their values and actions to be congruent with one another. Participants 
were able to rank their responses on this scale according to a five-point Likert-type 




A total of seven items were incorporated into the scale and assessed using this scale 
to determine the participant’s Congruence Scale score (see Table 3.2). 
Reliability of the Congruence Scale of Tyree’s (1998) SRLS was calculated as 
.82. A similar Cronbach alpha of .85 was determined for the Congruence Scale at the 
time of the MSL pilot. A final analysis of data collected as part of the MSL, which 
used the SRLS-R2 (Dugan, 2006b) produced an alpha of  .80 for the Congruence 
Scale. Cronbach alpha results were calculated for the reliability of the Congruence 
Scale using the sample for the current study, as well, and was determined to be. 82. 
Table 3.2: Congruence Scale 
 
18. Please indicate your agreement or disagreement with the following items by 
choosing the number that most closely represents your opinion about that statement. 
  
(Circle one response for each.) 
 
1 = Strongly disagree 4 = Agree 
2 = Disagree 5= Strongly Agree 
3 = Neutral 
 
            Q18.13: “My behaviors are congruent with my beliefs” 
 Q18.27: “It is important to me to act on my beliefs” 
 Q18.32: “My actions are consistent with my values” 
 Q18.52: “Being seen as a person of integrity is important to me” 
 Q18.63: “My behaviors reflect my beliefs” 
 Q18.64: “I am genuine” 




 Two different sampling strategies were pertinent to the current study. First, 
the method of sampling used in the MSL will be discussed below, as this comprised 
the original pool from which the current study could draw participants. Second, the 
specific sampling strategy used for this study will be explained. This sample is a 




does not include any participant who does not identify as male, which is not the case 
of the full MSL sample.  
Sampling for the Multi-Institutional Study of Leadership 
 Invitations to participate in the Multi-Institutional Study of Leadership were 
extended to institutions via three listservs that catered to professionals with an interest 
in leadership education. From this initial request, institutions were encouraged to 
complete an application, which garnered 150 interested schools. Through a process of 
purposive sampling, in order to attain appropriate institutional diversity for the study 
group, a total of 55 institutions were selected to participate in the Multi-Institutional 
Study of Leadership (MSL). The following criteria, among others, were considered in 
selecting the 55 institutions for diversity of type: public versus private, Carnegie 
classification, institutional size, geographic region, geographic location, primary 
student residence, and special focus (e.g. HBCU, Ivy League, religious affiliation, 
etc.). Of the 55 selected institutions, 52 institutions followed the study through to 
completion. Students participating at each campus were selected through a process of 
random sampling for institutions with a total student body that exceeded 4,000. In the 
case of institutions with a total student body that was less than 4,000 the full 
population represented the sample. The assumption was made that response rates of 
web-based surveys are approximately 30%, so campuses were oversampled by 70% 
in order to achieve the desired response rate.  
 Total responses from MSL numbered 155,716, constituting a response rate of 
37%. Of these, 56,854 responses were considered usable. To enhance the quality and 




exclude those respondents that completed less than 90% of the core survey items. The 
total response number following this procedure was 50,378.    
Sample for the Current Study 
Before analyzing the data from the MSL, some further preparation was 
required to better fit the parameters of the current study. Of the 52 participating 
campuses, 46 had male students and maintained a recognized Greek-letter system. To 
arrive at this number, a review of institutional websites was conducted to confirm that 
an institution enrolled male students in addition to having a recognized Greek-letter 
system on their campus. Of these 46 institutions in the current study sample, 24 were 
considered large in student body size, 14 were considered medium in student body 
size, and 8 were considered small in student body size. Of the total 46 institutions, 19 
were private and 27 were public. The data from these 46 campuses leaves an overall 
student sample size of 45,175.  
 The focus of the current study was on men, and, thus only male participants 
were left in the current sample, totaling a sample size of 17,973. Respondents with 
missing data pertinent to the current research questions and variables of interest were 
removed through a process of listwise deletion (n = 71), which brought the final total 
sample size to 17,902.  
Due to the smaller number of men in the culturally based fraternity affiliation 
group within this sample of 17,902 the entire sample was used (n = 566). A random 
number generation technique was used to select a comparable number of cases for 
each of the other two groups, men who are affiliated with a social fraternity and men 




men number so these random sample adjustments in the other groups ensured the 
number of cases in each group were the same for ease of statistical procedures, for 
example the increased robustness that equal groups allow for in meeting certain 
assumptions of the research design (Pallant, 2007). However, in order to ensure that 
the randomly generated groups did not dramatically alter the composition of these 
two groups, the social fraternity men and the non-affiliated men, demographic data 
for both of these groups was examined to assess that they were comparable to the 
larger sample group from which they were drawn. Because this study examined male 
students and their affiliation with a Greek-letter organization the sample was further 
sub-divided into those men who identified as members of a culturally based Greek-
letter organization (n = 566), men who identified as members of a social Greek-letter 
organization, (n = 566), and men who did not identify as members of a Greek-letter 
organization, (n = 566).  
 For the purpose of this study, the culturally based fraternity men could be 
identified in two different ways. First, they may have selected that they were part of a 
culturally based fraternity, but not a social fraternity on the MSL instrument. Second, 
they may have selected that they were part of a culturally based fraternity and also 
selected being affiliated with a social fraternity on the MSL instrument. Meanwhile, 
social fraternity men were identified in only one way. They were only considered 
social fraternity men for the purpose of this study if they had selected membership in 
a social fraternity on the MSL instrument and not selected membership in a culturally 
based fraternity on the MSL instrument. Thus, these two groups, culturally based and 




group of men within the culturally based group who also selected a social fraternity 
membership as part of their experience present a group that were a surprise to the 
researcher. This particular group is further explained below in terms of its unique 
demographic characteristics in an attempt to understand why those participants may 
have selected both membership affiliations.  
Once ineligible institutions and female or transgender respondents were 
removed from the data set in establishing the sample for the current study (prior to 
listwise deletion), a total of 569 men remained who had selected culturally based 
fraternities as an organization with which they were affiliated. Of these 569 supposed 
culturally based fraternity men, however, 309 had also selected social fraternities as 
an organization with which they were affiliated.  
It is important to understand some of the demographic characteristics of this 
group of 309 cases in which there was overlap in claiming affiliation with both a 
culturally based and social fraternity. Within this group 96.4% of respondents were 
full-time students. There was a fairly even distribution of class standing, but with 
slightly more seniors (34.0%) and a smaller percentage of sophomores (16.8%). In 
terms of political views, 32.7% of this group considered themselves left of center on 
the political spectrum, while 27.6% considered themselves to be right of center. This 
group did well academically, with 26.5% of respondents scoring in the 3.50-4.00 
range and only 1.6% claiming a GPA of 1.99 or less. 82.2% of respondents’ parents 
had received at least some college level of education or greater.  In terms of parental 
income, 16.1% of cases were $39,999 or lower, while 34.6% of cases were $100,000 




study. White students accounted for 59.2% of this group of 309, African American 
students 8.1%, American Indian students 0.3%, Asian American students 12.6%, 
Latino students 7.4%, and multiracial students 7.4%. In other words, African 
American, American Indian, Asian American and Latino students were more 
represented in this group of 309 students in terms of percentages than in the social 
Greek group or non-affiliated group respectively. Of this group of 309 cases, 14.2% 
reported living in a fraternity house. Additionally demographic information was run 
on this group that was not run for the independent variable groups, in hopes of 
ascertaining whether this group was composed largely of what would be classified as 
social fraternities but may have a strong religious basis that students would perceive 
as a culturally based organization, for example Jewish fraternities such as Alpha 
Epsilon Pi that does fall under the umbrella of social organizations. It does not seem 
that that was the case. Of the 309 cases with overlap, only 10.7% reported being 
religiously Jewish. The largest religious affiliation for this group was Catholic at 
29.1% of respondents in the overlap group.  
Data Collection 
 All data collection as part of the Multi-Institutional Study of Leadership 
occurred between January 20, 2006 and March 8, 2006. Distribution of the survey 
instrument (see Appendix A) for the purpose of data collection was administered 
through a web-based format. This web-based survey was administered by Survey 
Science Group (SSG).  
 Every participating institution had a point person from the MSL research team 




corresponding administrative information that was requested from each campus. In 
addition to this contact, a detailed guidebook was sent to each institution in order to 
ensure a more uniform process from campus to campus.  
 Each participating campus had a specific window of time during which their 
version of the survey was administered. For each institution, this window constituted 
a three-week period of time that occurred at least two weeks after the commencement 
of classes, but before midterm exams. Data collection was deliberately planned for 
the second semester so as to give first year students and transfer students ample time 
to adjust to their campus environment.  
Students were invited to take the survey through an initial e-mail invitation 
(see Appendix B). Depending on the timeframe during which the student completed 
the survey, up to three e-mail reminders could have been sent during that three-week 
period. Once the student completed the survey, they received no further e-mails.  
 Several incentives were included as part of the sampling strategy. Both 
national incentives were offered, as well as individual incentives at the institutional 
level. All participants in the MSL were entered into a draw for the national incentives 
and a chance to win one of six prizes. These included four i-Pod Nanos, a free 
registration for the LeaderShape Institute, and a $50 gift card to Old Navy. Beyond 
these national incentives, some individual participating institutions chose to offer 
their own incentives to the participants from their respective campus.  
Data Analysis 
 Data analysis for the current study was conducted to explore the information 




conducted as well as tests that were performed to assess whether assumptions for the 
research design were met. Additionally, the MANCOVA design used in this study is 
explained below.  
Descriptive Analyses  
Descriptive analyses of the data were used to further explain the nature of the 
three independent variable groups. Percentages to indicate the breakdown by race, 
class standing, living situation, grades, income level of parents, and education of 
parents were generated. Such demographic information provided a richer 
understanding of each independent variable group.  
For the purpose of this study, race was assessed using a collapsed variable that 
grouped respondents into seven different categories. These included: White, African 
American/Black, American Indian, Asian American, Latino, Multiracial, or not 
included (presumably, if the respondent did not feel they identified with any of the 
aforementioned categories). Within the parameters of this study, participants could 
fall into one of five categories for class standing. Respondents could identify as first 
years/freshmen, sophomores, juniors, seniors, or other. Only undergraduates were 
included in the current sample. In terms of the “other” category, this may include 
participants who were fifth-year seniors, for example, among other possibilities. The 
place of residence variable gave students six options in identifying their living 
situation. These included: parent/guardian or other relative home, other private 
home/apartment or room, college/university residence hall, other campus student 
housing, fraternity or sorority house, other. Grades were broken down into five 




level of parents was divided into several categories for respondents to choose from 
that ranged from incomes less than $12, 500 to $200,000 and over, in addition to 
giving participants the option of selecting that they did not know their parents income 
level or did not wish to say. Participants had a range of options in selecting their 
parents’ highest levels of education obtained. These choices included: don’t know, 
less than high school diploma or GED, high school diploma or GED, some college, 
associates degree, bachelors degree, masters degree, and doctorate or professional 
degree. 
Analyses of Assumptions and Conditions for Multivariate Analysis of Covariance 
 The rationale for multivariate analysis of covariance (MANCOVA) in the case 
of the current study was based on the expectation that the Consciousness of Self and 
Congruence Scales were correlated and that covariates were required to account for 
differences that may have been due to the self-selecting nature of the independent 
variable groups. To confirm this expectation of correlation in order to proceed with 
MANCOVA, Pearson correlations were conducted. The significance and level of 
relationship determined from this analysis informed justification for MANCOVA. 
 Statistical and graphical analyses were performed on the data to evaluate 
whether or not it met the assumptions of MANCOVA. Assumptions of MANCOVA 
that were tested included sample size, normality, outliers, linearity, homogeneity of 
regression, multicollinearity, and homogeneity of variance-covariance matrices. All 






Multivariate Analysis of Covariance and Post-hoc Analyses 
Once the assumptions of MANCOVA were satisfied, MANCOVA was run to 
look at difference of means between the independent variable groups (male – social 
fraternity affiliated, male – culturally based fraternity affiliated, male – non-Greek 
affiliated) and outcomes of the two dependent variables (the Consciousness of Self 
and Congruence Scales); the quasi pre-tests for both the Consciousness of Self and 
Congruence Scales were used as the covariates. The MANCOVA test results were 
examined and interpreted for significance at an alpha level of .05.  
For a significant MANCOVA result, post-hoc analyses were performed to 
ascertain specific between group differences. Univariate ANCOVA tests aided in 
looking at potential differences between groups by individual dependent variable. A 
Bonferroni adjustment was used to test significant results.   
Limitations of Methodology 
 There are some inherent limitations in this study due to its nature as an ex post 
facto design. Indeed, the study was confined by an already existing sample and data 
set. Participants were chosen through the lens of an investigation into leadership 
outcomes as opposed to a specific interest in the outcomes of Greek-letter affiliation 
or male development. The types and wording of questions as they appeared on the 
MSL survey instrument were determined prior to the commencement of this study. 
The current study did not inform these original factors and, thus, is working within 
these already defined parameters.      
 An additional methodological limitation is in defining the three independent 




identify as members of either a social fraternity or a culturally based fraternity. Men 
in the social fraternity group were strictly those who identified as members of a social 
fraternity, but not as members of a culturally based fraternity. The complexity arrives 
with the culturally based fraternity group. Of those men in the overall student sample 
used for this study (i.e., once ineligible institutions and female respondents were 
removed), 566 men identified as members of a culturally based fraternity. Of these, 
however, 309 also indicated that they identified with a social fraternity. Although the 
MSL instrument was deliberate in putting the culturally based fraternity group option 
before the social fraternity option for respondents to choose from, it seems that these 
two categories were not as discrete in the minds of participants as they were for those 
who created the instrument, as men would, in practice, not belong to both groups. 
Additionally, even if a man selected the culturally based fraternity item, but realized 
upon seeing the social fraternity option that that was more accurate, he would have 
had the option on the web-based survey to change this response. Thus, it seems that 
those respondents who selected the culturally based fraternity group, even if they also 
selected the social fraternity option, had some reason for viewing the salience of their 
fraternity experience as both cultural and social.  For the purpose of this study, then, 
the culturally based fraternity group was defined to include any man who identified 
himself as a member of a culturally based fraternity, even if he also selected a social 
element to that experience. Social fraternity men were defined only if they selected 
the social fraternity affiliation, but did not select a culturally based affiliation. Further 






 This chapter provided an overview of the methodology for the current study. 
After outlining the research purpose and corresponding alternative hypotheses, the ex 
post facto research design was explained. The current study used variables and 
instruments that were part of the Multi-Institutional Study of Leadership. Of 
particular note are the Consciousness of Self and Congruence Scales, which 
constituted the dependent variables of this study. Due to the likelihood of correlation 
between the Consciousness of Self and Congruence Scales and the possibility of men 
choosing affiliation based on inherent differences, MANCOVA was used to analyze 




CHAPTER FOUR: RESULTS 
The purpose of this research was to examine if there were differences on the 
congruence and consciousness of self dimensions of the social change model of 
leadership among men who are affiliated with a social fraternity, men who are 
affiliated with a culturally based fraternity, and men who are not affiliated with a 
fraternity. In order to account for pre-existing differences that may be present due to 
the self-selecting nature of these three independent variable groups, this study also 
used quasi pre-test measures for the two dependent variables, consciousness of self 
and congruence, as covariates. Two hypotheses were stated related to this research 
purpose. The first hypothesis was that there would be a difference among these three 
groups on the Consciousness of Self Scale. The second research hypothesis stated that 
there would be a difference among these three groups on the Congruence Scale. This 
chapter will outline results from statistical analyses to examine these hypotheses.  
Demographic Description of Independent Variable Groups 
Race 
Some noticeable differences appeared between the three independent variables 
groups (culturally based fraternity men, social fraternity men, and non-Greek 
affiliated men) on this demographic variable (see Table 4.1). The not affiliated group 
had 71.4% of respondents who identified as White. The culturally based and social 
fraternity men groups showed considerable difference in percentage of White male 
membership. 51.6% of men in the culturally based group identified as White, while 
84.1% of men in the social fraternity group indicated their racial affiliation as White. 




categories, as well (see Table 4.1). In summary, the culturally based fraternity men 
group was composed of 44.3% men of color, the non-affiliated group was comprised 
of 27.0% men of color, and the social fraternity group maintained a membership of 
14.0% men of color. It should be noted that 4.1% of respondents in the culturally 
based group, 1.8% of respondents in the social group, and 1.6% of respondents in the 
not affiliated group indicated that their race was not included in the options from 
which they could select. Additionally, one respondent in both the social fraternity 
group and not affiliated group, respectively, did not respond to this question, and, 
thus, percentages do not total 100% in all groups for this question. 
Table 4.1 
Race by Independent Variable Groups 
_____________________________________________________________________ 
 
 Cultural Social Not Chi-square 
 Greek Greek Affiliated   








13.6 1.6 4.1  
American 
Indian 
0.5 0.2 0.4  
Asian  
American 
13.4 3.9 11.0  
Latino 
 
8.3 2.3 2.8  
Multiracial 
 
8.5 6.0 8.7  
Not 
Included 








Results across the three independent variable groups in this study maintained 
similar representations of these class standing categories (see Table 4.2). There were 
slightly more sophomores (28.6%) in the social fraternity sample than in either the 
culturally based fraternity group (18.9%) or in the not affiliated group (20.8%), which 
when assessed with a crosstabulation showed as a significant difference. 
Table 4.2 
Class Standing by Independent Variable Groups 
_____________________________________________________________________ 
 
 Cultural Social Not Chi-square 
 Greek Greek Affiliated   








18.9 28.6 20.8  
Junior 
 
26.0 21.6 26.3  
Senior 
 
32.0 30.2 27.9  
 
 
Place of Residence 
The social fraternity men group differed from the other independent variable 
groups (culturally based men and non-affiliated men) particularly in terms of living 
with relatives or living in a fraternity house (see Table 4.3). Only 4.2% of social 
fraternity men in this sample reported living with a relative, while 11.3% and 13.3% 
of culturally based and non-affiliated men, respectively, reported living with relatives. 




25.4% of social fraternity men, 10.1% of culturally based men, and 0.2% of non-
affiliated men maintained this living environment.  
Table 4.3 
Place of Residence by Independent Variable Groups 
_____________________________________________________________________ 
 
 Cultural Social Not Chi-square 
 Greek Greek Affiliated   















35.2 35.3 41.2  
Other campus 
student housing 
6.0 5.3 6.2  
Fraternity or 
sorority house 
10.1 25.4 0.2  
Other 
 




The breakdowns by grade categories were comparable across the independent 
variable groups, with the exception that the not affiliated group maintained a higher 
percentage of men in the 3.50-4.00 range, at 32.5% (see Table 4.4), which proved to 
be statistically significant when examining the results of a crosstabulation. The 
culturally based fraternity group had 26.3% of members in this category, while 24.7% 





College Grades by Independent Variable Groups 
_____________________________________________________________________ 
 
 Cultural Social Not Chi-square 
 Greek Greek Affiliated   








38.2 38.9 36.4  
2.50-2.99 
 
27.2 26.3 24.0  
2.00-2.49 
 
6.0 8.7 5.7  
1.99 or less 
 
1.4 1.4 1.1  
 
 
Income Level of Parents  
Some pronounced disparity emerged on this demographic variable between 
the independent variable groups (see Table 4.5). For parents whose income level was 
below $39,999, 17.8% of the culturally based group and 16.1% of the non-affiliated 
group fell into this category. Only 9.3% of the social fraternity men reported their 
parents’ earnings at $39,999 or below. At the other end of the spectrum, 45.1% of the 
social fraternity men reported parental incomes exceeding $100,000, whereas only 
32.1% and 29.9% of the culturally based and non-affiliated groups, respectively, 








Parental Income by Independent Variable Groups 
_____________________________________________________________________ 
 
 Cultural Social Not Chi-square 
 Greek Greek Affiliated   








7.1 3.5 3.5  
$25,000 - 
$39,999 
7.2 3.9 7.1  
$40,000 - 
$54,999 
8.1 5.7 11.0  
$55,000 - 
$74,999 
14.7 9.5 11.7  
$75,000 - 
$99,999 
11.8 14.3 13.4  
$100,000 - 
$149,000 
13.1 17.3 15.4  
$150,000 - 
$199,999 
8.0 9.4 6.5  
$200,000 and 
over 
11.0 18.4 8.0  
Don’t know 
 
8.5 6.7 10.2  
Rather not say 
 
6.9 9.4 7.8  
 
 
Education Level of Parents  
Some noteworthy data emerged from this demographic variable (see Table 
4.6). In the culturally based fraternity group, 13.3% of respondents indicated that their 
parents’ highest attained education level was a high school diploma or GED as 
compared to 8.5% of the social fraternity group and 10.8% of the not affiliated group. 




86.1% of non-affiliated men, and 80.1% of culturally based fraternity men had a 
parent who had some college experience or higher.  
Table 4.6 
Parental Education by Independent Variable Groups 
_____________________________________________________________________ 
 
 Cultural Social Not Chi-square 
 Greek Greek Affiliated   




2.1 0.7 0.9 χ2 = 33.470,  df = 14,  p< 
.05 
Less than high 
school or GED 




13.3 8.5 10.8  
Some college 
 
11.7 12.4 12.4  
Associates 
degree 
6.9 6.5 6.2  
Bachelors 
degree 
25.3 27.9 27.4  
Masters degree 
 








Analysis of Correlation Between Variables 
 Any multivariate analysis of variance design assumes some relationship 
between dependent variables, as the design assesses difference across independent 
variable groups on the combinations of dependent variables in addition to providing 




Pearson product-moment correlation analyses were conducted to assess the strength 
of the relationship between the two dependent variables, consciousness of self and 
congruence. There was a strong, positive correlation between these two variables, r = 
.769, N = 1698, p < .01.  
 In the case of multivariate analysis of covariance, the covariates should be 
correlated to the dependent variables. Thus, Pearson product-moment correlation 
coefficients were generated among these variables (see Table 4.7). Correlations 
between the covariates and the dependent variables maintained small to medium 
strength in relationships. Medium, positive correlations (Pallant, 2007) were 
maintained between the consciousness of self pre-test and consciousness of self (r = 
.322, N = 1698, p < .01), the congruence pre-test and consciousness of self (r = .400, 
N = 1698, p < .01), and the congruence pre-test and congruence (r = .455, N = 1698, 
p < .01). The relationship between the consciousness of self pre-test and congruence 
was small, but significant (r = .150, N = 1698, p < .01). 
 Finally, covariates in analysis of covariance design should not be correlated 
more strongly than .80 or above (Pallant, 2007). The covariates in this study, the 
quasi pre-test measures for consciousness of self and congruence, maintained a small, 
positive correlation (r = .171, N = 1698, p < .01). This correlation relationship 









Pearson Product-Moment Correlations Between Variables and Covariates 
_____________________________________________________________________ 
 
Subscale 1 2 3 4   
 
    N = 1698 
 
1. Pre test 
 Consciousness of Self  1     
 
2. Pre test 
 Congruence   .171** 1    
 
3.  Consciousness of Self  .322** .400** 1   
 
4.  Congruence   .150** .455** .769** 1  
      
 
** p < 0.01 (2-tailed). 
 Analysis was also conducted to test the strength of the relationship between 
the covariates and independent variable, which should not be a strong relationship. 
Using a crosstabulation the consciousness of self pre-test as covariate had a medium 
effect in terms of strength of relationship (Pallant, 2007) with the independent 
variable of Greek-letter affiliation (χ2 [8, n = 1698] = 4.901, p = .77, Cramer’s V = 
.038). The congruence pre-test as a covariate showed a large effect size in terms of 
strength of relationship with the independent variable (Pallant, 2007) when assessed 
with a crosstabulation (χ2 [8, n = 1698] = 25.125, p = .001, Cramer’s V = .086). 
Analysis of Assumptions of Multivariate Analysis of Covariance  
 In order to proceed with multivariate analysis of covariance (MANCOVA) 
various assumptions of this analysis were tested. MANCOVA is the multivariate 




assumptions are similar to both MANOVA and ANCOVA designs (Tabachnick & 
Fidell, 2007). 
Sample size. In order to proceed with multivariate analysis the number of 
cases in each cell of the design must exceed the number of dependent variables 
(Pallant, 2007). The current study far exceeds this expectation with each of the three 
independent variable groups numbering 566, which outnumbers the two dependent 
variables.  
Normality. Multivariate analyses maintain adequate robustness to violations of 
normality when each cell of the design maintains at least 20 cases (Pallant, 2007). 
Again, this is far exceeded in the current design with 566 cases per cell, which will 
allow for some flexibility in meeting this assumption. On the dependent variable 
consciousness of self skewness was -.211 and kurtosis was -.066. This indicates a 
fairly symmetrical distribution that was slightly skewed to the right-hand side of the 
graph based on the skewness value, as a 0 value would indicate perfect symmetry 
(Pallant, 2007). A kurtosis value of 0 indicates perfect normality, while negative 
values indicate a flattening out of the graph (Pallant, 2007). Thus, the distribution of 
the consciousness of self dependent variable was very close to normal based on an 
examination of the kurtosis value. The skewness value for the congruence dependent 
variable was -.603, while the kurtosis value was 1.315. This implies normality that is 
less perfect than the consciousness of self dependent variable. Of particular note, the 
positive kurtosis value above 1 indicates the distribution is rather peaked (Pallant, 





Outliers. Multivariate designs are sensitive to outliers (Pallant, 2007). The 
current study does contain outliers at both the univariate and multivariate levels. 
However, multivariate designs can accommodate a small number of outliers assuming 
a larger sample size (Pallant). One respondent, in particular, showed up as an extreme 
value when investigating Mahalanobis distances across the dependent variables 
within the social fraternity group. However, upon closer inspection of this case and of 
the 5% trimmed mean values as compared to the full sample means, the decision was 
made to leave this case in the sample, as it did not appear to be drastically changing 
the nature of the sample group, nor were the responses of this case unexpected. 
Mahalanobis distances were of concern with the culturally based fraternity group, as 
well, but further investigation of cases exceeding a comparison to a critical value 
obtained from a chi-square table showed that the scores were consistent with one 
another in that group.   
Linearity. The assumption of linearity in multivariate design is that there is a 
linear relationship for dependent variables among independent variable groups 
(Pallant, 2007). Analysis of scatterplots for the dependent variables in this design 
(consciousness of self and congruence) separated by independent variable groups 
(men affiliated with a culturally based fraternity, men affiliated with a social 
fraternity and men not affiliated with a fraternity) indicated no concern for a violation 
of this assumption.  
Homogeneity of regression. The assumption of homogeneity of regression 
slopes is used to assess the relationship between the covariate and dependent 




and the treatment group, in this case the affiliation (Pallant, 2007). In essence, this 
assures that the covariates are pulling out variance in a comparable way across the 
groups on each dependent variable. Both graphical and statistical procedures were 
conducted to assess this assumption, and both revealed that this assumption was met. 
Multicollinearity and singularity. Multivariate analysis assumes correlation of 
the dependent variables (Pallant, 2007). If the dependent variables maintain a low 
correlation, separate univariate analyses are more appropriate, while a high 
correlation in the .80 or above range is also problematic, as it suggests 
multicollinearity (Pallant, 2007). A Pearson correlation was used to assess this 
assumption. There was a strong, positive correlation between these two dependent 
variables, r = .769, n = 1698, p < .01, but this fell below the .80 correlation level that 
would be problematic (See Table 4.7) 
  Homogeneity of variance-covariance matrices. Box’s Test of Equality of 
Covariance Matrices assesses whether data complies with the assumptions of 
homogeneity of variance-covariance matrices, but is sensitive to large sample sizes 
and can be disregarded if sample sizes are equal (Pallant, 2007; Tabachnick & Fidell, 
2007). In the current study, there are equal group sizes in all cells. Regardless, log 
determinants were examined for all cells and there was not concern about a violation 
of this assumption.  
 Equality of error variances. Levene’s Test of Equality of Error Variances was 
fulfilled for consciousness of self (F = 1.908), but violated for congruence (F = 
20.397). As a result, interpretations will need to meet a more conservative alpha level 




Testing of Hypotheses 
 This section presents results of analyses conducted to test the two research 
hypotheses. These alternative hypotheses were: 
1) There exists a difference between male social fraternity members, male 
culturally based fraternity members, and non-Greek affiliated males on 
consciousness of self. 
2) There exists a difference between male social fraternity members, male 
culturally based fraternity members, and non-Greek affiliated males on 
congruence. 
A one-way multivariate analysis of covariance was performed to investigate 
differences in consciousness of self and congruence based on Greek-letter affiliation 
on measures of self-awareness. The two dependent variables used as measures of self-
awareness were consciousness of self and congruence, both scales that are a part of 
the Socially Responsible Leadership Scale used to measure value dimensions of the 
social change model of leadership development. The independent variable was 
Greek-letter affiliation, which was separated into three groups, including: culturally 
based fraternity men, social fraternity men, and men not affiliated with a fraternity. 
Quasi pre-tests for consciousness of self and congruence were used as covariates in 
the model.  
Multivariate designs assess the mean differences between independent 
variable groups on the combination of the dependent variables in addition to 
providing univariate information for the dependent variables treated separately 




between men affiliated with a culturally based fraternity, men affiliated with a social 
fraternity, and men not affiliated with a fraternity across the combination of 
consciousness of self and congruence as dependent variables when quasi pre-tests for 
both of these variables were used as covariates. A MANCOVA revealed statistically 
significant differences among the independent variable groups on the combined 
dependent variables (see Table 4.8), F (4, 3384) = 5.654, p = .000; Wilks’ Λ = .987; 
η2= .007. In other words, there was a difference noted between independent variable 
groups across the combined dependent variables.  
Table 4.8 
Multivariate Analysis of Covariance Tests 
_____________________________________________________________________ 
 
Effect Value F df Sig. Partial 
     Eta  
     Squared 
 
Intercept Wilks’ Lambda .411 1213.540 2 .000 .589 
 
PRE-Test Wilks’ Lambda .891 103.468 2 .000 .109 
Consciousness 
of Self 
PRE-Test Wilks’ Lambda .808 201.669 2 .000 .192 
Congruence 
 
Affiliation Wilks’ Lambda .987 5.654 4 .000 .007 
 
Based on the above results, the decision was made to support the alternative 
hypotheses stated for this study. The results showed that significant difference existed 







To further investigate the nature of differences among the independent 
variable groups, between-subjects effects were examined. Conducting post-hoc 
analyses through univariate ANCOVA results revealed significant differences among 
the independent variable groups on both measures. Consciousness of self showed 
significance F (2, 1695) = 11.100 , p = .000; η2 = .013, as did Congruence F (2, 1695) 
= 7.030 , p = .001; η2= .008 (see Table 4.9). This indicates statistically significant 
differences among the independent variables groups on both the consciousness of self 








Source Dependent F df Sig. Partial 
 Variable   Eta  
    Squared 
 
Intercept Self 1798.68 1 .000 .515 
 Congruence 2306.86 1 .000 .577 
 
PRE-Test   
Self Self 146.49 1 .000 .080 
 Congruence 11.63 1 .001 .007 
 
PRE-Test   
Congruence Self 259.38 1 .000 .133 
 Congruence 397.85 1 .000 .190 
 
Affiliation Self 11.10 2 .000 .013 





A comparison of adjusted and unadjusted means for both dependent variables 
by independent variable group revealed the nature of these differences (see Table 
4.10). Investigation of adjusted and unadjusted means revealed a similar pattern on 
both dependent variables after adjusting for covariates. Means for all independent 
variable groups were higher than the mean scores for those groups on the quasi pre-
tests. On the consciousness of self quasi pre-test mean scores for cultural Greeks, 
social Greeks, and not affiliated students, respectively, were 3.71, 3.74, and 3.66. On 
the congruence quasi pre-test mean scores for cultural Greeks, social Greeks, and not 
affiliated students, respectively, were 3.79, 3.89, and 4.01. 
Table 4.10 
 




 Consciousness of Self Congruence 
 __________________________________________________ 
 
Greek Affiliation Adjusted M Unadjusted M Adjusted M Unadjusted M 
 
1.  Cultural Greeks 3.82  3.80 4.00 3.97 
 
2.  Social Greeks 3.96  3.96 4.10 4.10 
 
3.  Not Affiliated 3.90  3.92 4.07 4.10 
 
 
 To further investigate the nature of the main effect of the MANCOVA for 
affiliation group, a Bonferroni post hoc test was conducted. Pairwise comparisons 
using a Bonferroni test illustrated mean differences on both dependent variables by 




On the consciousness of self dependent variable, the culturally-based 
fraternity group showed a significant difference in the negative direction from both 
the social fraternity group (mean difference = -.132, SE = .028) and from the not 
affiliated group (mean difference = -.079, SE = .028) (see Table 4.11). The social 
fraternity group showed a significant difference in the positive direction only from the 
culturally-based fraternity group (mean difference = .132, SE = 0.28). The not 
affiliated group showed a significant difference in the positive direction only from the 
culturally-based fraternity group, as well (mean difference = .079, SE = 0.28). The 
culturally-based fraternity group scored lower than the non affiliated group and the 
social group on consciousness of self with statistical significance.    
Table 4.11 
Pairwise Comparisons for Consciousness of Self  
_____________________________________________________________________ 
 
Greek Affiliation    Mean  Standard Significance a 
    Difference Error  
 
Cultural Greek Social Greek -.132* .028 .000 
 Not Affiliated -.079* .028 .016 
     
Social Greek Cultural Greek .132* .028 .000 
 Not Affiliated .053 .028 .184 
     
Not Affiliated Cultural Greek .079* .028 .016 
 Social Greek -.053 .028 .184 
 
* Mean difference is significant at the .05 level 
a Adjustment for multiple comparisons: Bonferroni 
 
On the congruence dependent variable, the culturally-based fraternity group 
showed a significant difference in the negative direction from both the social 




group (mean difference = -.071, SE = .028) (see Table 4.12). The social fraternity 
group showed a significant difference in the positive direction only from the 
culturally-based fraternity group (mean difference = .103, SE = 0.28). The not 
affiliated group showed a significant difference in the positive direction only from the 
culturally-based fraternity group, as well (mean difference = .071, SE = 0.28). The 
culturally-based fraternity group scored lower than the non affiliated group and the 
social group on congruence with statistical significance. 
Table 4.12 
Pairwise Comparisons for Congruence  
_____________________________________________________________________ 
 
Greek Affiliation    Mean  Standard Significance a 
    Difference Error  
 
Cultural Greek Social Greek -.103* .028 .001 
 Not Affiliated -.071* .028 .036 
     
Social Greek Cultural Greek .103* .028 .001 
 Not Affiliated .032 .028 .760 
     
Not Affiliated Cultural Greek .071* .028 .036 
 Social Greek -.032 .028 .760 
 
* Mean difference is significant at the .05 level 
a Adjustment for multiple comparisons: Bonferroni 
 To further understand the ways that respondents selected their affiliation with 
a culturally based fraternity, specific assessment of respondents at Historically Black 
Colleges and Universities (HBCU) were conducted. A total of four respondents were 
members of  a Greek-letter organization at an HBCU. All four were in the culturally 
based fraternity group for the purpose of this study.  Of these four respondents, two 




that they were members of a culturally based fraternity and a social fraternity. This 
pattern parallels the overlap that was found in terms of how the culturally based 
fraternity group identified.   
Summary 
 This chapter outlined statistical results to test the two research hypotheses of 
this study. Results of MANCOVA indicated that there were statistically significant 
differences between male members of social fraternities, male members of culturally 
based fraternity, and men who are not affiliated with a fraternity on the two 
dependent variables, consciousness of self and congruence. Following this, additional 
analyses were used to further investigate the nature of this difference. Univariate 
ANCOVA results and an examination of adjusted and unadjusted means revealed 
similar differences between the independent variable groups for both dependent 
variables. Pairwise comparisons using a Bonferroni test indicated that culturally 
based fraternity men show a significant difference in the negative direction on both 
consciousness of self and congruence when compared to both the social fraternity 
group and the not affiliated group. The social fraternity group showed a significant 
difference in the positive direction on both dependent variables from only the 
culturally-based fraternity group. The not affiliated group also showed a significant 
difference in the positive direction from only the culturally based fraternity group. 





CHAPTER FIVE: DISCUSSION 
 The purpose of this study was to explore possible differences among men 
affiliated with a culturally based fraternity, men affiliated with a social fraternity and 
men not affiliated with a fraternity on the dependent variables consciousness of self 
and congruence. This chapter will summarize results of statistical procedures to 
explore this difference and discuss the findings. Additionally, this chapter will outline 
implications for practice and suggestions for future research that emerged through the 
process of the current study.  
 Summary and Discussion of Findings 
A multivariate analysis of covariance (MANCOVA) revealed statistically 
significant differences among the three independent variable groups (men affiliated 
with a culturally based fraternity, men affiliated with a social fraternity, and men not 
affiliated with a  fraternity) across the combination of two dependent variables 
(consciousness of self and congruence) F (4, 3384) = 5.654 , p = .000; Wilks’ 
Lambda = .987; η2 = .007 (see Table 4.3). Covariates used in this design included 
quasi pre-test items for the two dependent variables. Further investigation of the 
results of the MANCOVA showed a statistically significant difference between 
independent variable groups on both dependent variables when considered 
individually. Consciousness of self showed significance F (2, 1695) = 11.100 , p = 
.000; η2 = .013, as did Congruence F (2, 1695) = 7.030 , p = .001; η2 = .008 (see 
Table 4.4). Pairwise comparisons using a Bonferroni test were used to further 
establish specific significant differences between groups. On the consciousness of self 




difference in the negative direction from both the social fraternity group (mean 
difference = -.132, SE = .028) and from the not affiliated group (mean difference = -
.079, SE = .028) (see Table 4.13). On the congruence dependent variable, the 
culturally based fraternity group also showed a significant difference in the negative 
direction from both the social fraternity group (mean difference = -.103, SE = .028) 
and from the not affiliated group (mean difference = -.071, SE = .028). In other 
words, for both consciousness of self and congruence, culturally-based fraternity men 
are scoring significantly lower than both their unaffiliated and social Greek peers.   
 The results of this study are partially consistent with much previous research 
that has noted differences between fraternity men and their non-affiliated peers on a 
number of outcome variables (DeBard, Lake & Binder, 2006; Eberhardt, Rice & 
Smith, 2003; Hayek et al., 2002; Kimbrough & Hutcheson, 1998; Pascarella et al., 
2001; Sutton & Kimbrough, 2001; Terenzini et al., 1996), though in the current study 
only culturally based fraternity men were significantly different from the non-
affiliated population. Of particular note in the current study, though, is the disparity 
on consciousness of self and congruence that seems to exist not simply between men 
who are affiliated with a culturally-based fraternity and those who are not, but also 
the discrepancy between men affiliated with a social fraternity and men affiliated with 
a culturally based fraternity. Previous research has often failed to view the social 
fraternity and culturally based fraternity experiences as discrete, even though 
differences do exist (McClure, 2006). This study attempted to treat these two 




the three independent variable groups in this study were constructed, which will be 
discussed further in the limitations section that follows.  
 The introductory chapter of this study outlined the importance of leadership as 
an outcome of fraternal membership, particularly because it is a value so often 
espoused by Greek-letter organizations (Harms et al., 2006). One aspect of effective 
leadership that has been identified by many authorities on leadership is that of self-
awareness and insight (Astin, 1996; Higher Education Research Institute [HERI], 
1996; Komives, Lucas, & McMahon, 2007; Kouzes & Posner, 2002). Considering 
adjusted mean scores for both consciousness of self and congruence by Greek 
affiliation showed that all groups maintained aggregate scores that were in the high 3-
point to low 4-point range on a 5-point Likert-type scale rating. On this scale rating, 3 
was considered a neutral response. Thus, the average response for all three 
independent variable groups suggests all of these men think of themselves as having a 
reasonably good sense of self and ability to act congruently with their values and 
beliefs. Certainly, there is room for improvement across all groups of these men, but 
it seems that no group, in particular, is scoring low on consciousness of self or 
congruence that would cause reason for concern about their capacity to effectively 
engage as self-aware leaders.  
 That noted, it is of concern that men affiliated with a culturally based 
fraternity are scoring lower than non-affiliated men and social fraternity men at a 
statistically significant rate on consciousness of self and congruence, which begs the 
question as to why this is occurring. In part, this phenomenon may be connected to 




historically Black Greek organizations (one example of a culturally based fraternity), 
in particular, membership functions in a way that helps to lower members’ feelings of 
isolation on predominantly White campuses, by linking members to the college 
community and the larger Black community (McClure, 2006). This is something that 
is less necessary for White students in historically White fraternities (social 
fraternities) as they are less in need of seeking out same-race support groups 
(McClure). Rather, these same-race support groups are inherent for White students on 
predominantly White campuses through their participation in mainstream campus 
organizations (McClure). The higher percentage of men of color in the culturally 
based fraternity group (44.3%) in the current study as compared to that in the social 
fraternity group (14.0%) or non-affiliated group (27.0%) may fit into this logic 
pattern.  
On predominantly White campuses, in particular, it may be the case that men 
of color gravitate toward culturally based fraternity affiliation as a mechanism to find 
this connection of same-race groups as an anchor. In a qualitative study by McClure 
(2006), male members of historically Black Greek-letter organizations expressed 
feelings of disorientation and alienation on predominantly White campuses that 
resulted in what one respondent characterized as causing a general sense of 
“weariness” (p. 1047). These feelings, however, were transformed through the 
historically Black fraternity experience, which often left members feeling more 
connected to the campus and less isolated (McClure).  
Although it is very positive that the historically Black fraternal experience in 




greater sense of belonging in their campus environment, it cannot be overlooked that 
these students arrive in college with feelings of alienation and the need to adapt to 
White mainstream culture on most college campuses. This is, perhaps, where a 
parallel can be drawn to the current study and the lower scores of culturally-based 
fraternity men on consciousness of self and congruence measures. Though 
numerically this suggests social fraternity men are more developed on these measures 
than their culturally based fraternity peers this may be more due to the complexities 
of privilege (Tatum, 2003) that are at work in the background given the variation in 
men of color composition in these three independent variable groups. Given the 
greater proportion of men of color in the culturally based fraternity group in the 
current study, it is reasonable to expect that many more of these men than is the case 
in the non-affiliated or social fraternity groups would experience the challenges of 
adapting to campus environments that are organized around the White mainstream, as 
described by respondents in the McClure (2006) study. This, in turn, would increase 
the need for these men to require the anchoring and sense of belonging that would 
come from a culturally-based group experience. This greater attachment to a group, 
though, could result in greater sense of self as connected to being a member of a 
culturally based group as opposed to an individualized sense of self, which may not 
be as widely supported in the context of the broader White mainstream university 
environment.  
Students frequently do not experience their campus cultural climate in the 
same way. A study by Ancis, Sedlacek, and Mohr (2000) confirmed findings of 




White peers to feel pressure to conform to racial stereotypes of their academic 
performance and behavior, and to attempt to minimize racial group characteristics in 
order to be accepted. This certainly points in the direction of students of color feeling 
pressures of conformity, which could certainly affect aspects of the ability to act 
congruently with their internal sense of self in the face of these external demands.  
For college men of color, these external demands are ever-present. As hooks 
(2004) explained of Black men, “To build the self-esteem that is the foundation of 
self-love black males necessarily engage in a process of resistance, during which they 
challenge existing negative stereotypes and reclaim their right to self-definition” (p. 
142). There is a constant struggle for Black men that is connected to tension between 
an internal definition of self that is not consistent with what the macro society has 
imposed (Marable, 2001). This reality could certainly explain the results of the 
current study in which the culturally based fraternity men were lower than their social 
fraternity peers on consciousness of self and congruence.    
 Another explanation for the discrepancy between social Greek men and 
culturally based Greek men may have to do with opportunities for mentorship. One of 
the complexities of mentorship that is of particular concern for students of color is the 
importance of race in mentor relationships. A study by Liang, Tracy, Kauh, Taylor 
and Williams (2006) that looked at differences between Asian American and White 
American college students on mentorship supported previous findings that cultural 
similarity is an important component in the formation of successful mentoring 
relationships. As Patton and Harper (2003) noted, mentorship of persons of color can 




terms of interests, but also in terms of someone who looks like them and has had 
similar experiences.  
 A construct related to self-awareness, particularly to congruence, is that of 
self-authorship. In Baxter Magolda’s (2002) study of college students, self-authorship 
was often not something that students were able to achieve during their college years, 
the process of which requires the ability to develop an internal sense of self. Baxter 
Magolda connected this reality to the fact that college students do not frequently 
receive messages in their collegiate experience that emphasizes the need to develop 
such an internal definition of self. This may be even more the case for men of color, 
as they face the constant challenge of externally defined conceptions of their role in 
society (hooks, 2004; Marable, 2001). The results of the current study may be tied to 
the fact that men of color have this increased hurdle to overcome in confronting the 
external before they can come to terms with their internal definitions of self. 
 All of this said, it might also be useful to look beyond the individuals and 
groups that comprised these differences as the sources themselves of the discrepancy. 
In other words, it may be less about differences among these groups so much as the 
measures and nature of the items that were teasing out these differences. For example, 
one of the questions on the Consciousness of Self Scale asked participants to respond 
with their agreement to the statement “I can describe how I am similar to other 
people.” Another question on this same scale asked respondents to indicate their 
agreement with the statement “I am comfortable expressing myself.” It could 
certainly be argued that these questions are biased towards those in a majority identity 




experience of difference from others is more salient than that of how they draw 
similarity. In a related way, men of color who may experience their campus 
environment as one requiring conformity (Ancis, Sedlacek, & Mohr, 2000) may not 
feel as comfortable expressing themselves not because of a lack of consciousness of 
self, but rather because of a climate that sends messages to restrict such authenticity 
for these men.  
 Similar concerns can be drawn for the Congruence Scale items. One of the 
questions on this scale asked respondents to indicate their agreement with the 
statement “It is easy for me to be truthful.” The question for men of color on college 
campuses may not be so easy as to whether or not they are congruent with the values 
and actions. With the increase stakes created by external definitions of identity 
expression for men of color (hooks, 2004; Marable, 2001) and campus environments 
that inherently demand conformity to dominant paradigms (Ancis, Sedlacek, & Mohr, 
2000) men of color may very well act congruently, but it may not be with ease as the 
above question for the Congruence Scale would suggest. In this scenario, the hurdle 
has nothing to do with the ease of the activity, but the barriers to cross in reaching a 
place of personal congruence are already so high with so many external forces 
pushing in an opposite direction against these men of color. Thus, caution must be 
made with the interpretation of these results as not so much shortcomings on the part 
of the culturally based fraternity group, but at least also in part due to the nature of the 
frame through which consciousness of self and congruence were conceptualized.  It is 




which was a leadership study.  This, in particular, would have affected the frame 
through which respondents were considering either of these dimensions.   
Implications for Practice 
 Anson and Marchesani (1991) claimed that, “fraternities and sororities offer 
today’s students opportunities for personal development unmatched in most campus 
organizations” (p. ix). That opportunity may very well exist. However, the results of 
this study suggest that Greek-letter affiliation, uniformly, does not account for such 
positive outcomes on personal development in terms of aspects of self-awareness, as 
evidenced by the discrepancy between the independent variable groups on 
consciousness of self and congruence. In the current study, culturally based fraternity 
men fall below their social Greek and non-affiliated peers on these two dimensions of 
self-awareness. 
 One immediate implication of this finding is in considering how it plays into 
assumptions, either positive or negative, that are held of the experience offered by 
Greek-letter organizations. Would it be reasonable to expect that Greek-affiliated men 
may score lower on aspects of self-awareness as compared to their non-affilaited 
peers based on the plethora of negative outcomes often associated with Greek-letter 
membership such as hazing, alcohol abuse, and poor academic performance 
(Danielson, Taylor, & Hartford, 2001; Eberhardt, Rice & Smith, 2003; Nuwer, 1999; 
Pascarella, Flowers & Whitt, 2001)? Or would it be reasonable to expect that Greek-
affiliated men may derive the positive personal benefits that might be associated with 
membership in what can be characterized as a values-based organization (Franklin 




consideration for all those who interface with students on college campuses today. 
The implication for practice from the current study is certainly that effort must be 
made to continuously challenge assumptions about the nature of the Greek-letter 
experiences and to understand it through research that can tease out the subtleties of 
those experiences. In particular, current practitioners need to be reminded that most 
previous research of the Greek-letter experience has not looked at culturally based 
groups as a separate entity, although practice has often extrapolated about fraternity 
experiences as a conglomerate from these findings (Kimbrough, 1995; McClure, 
2006). 
Participants in Davis’ (2002) qualitative study responded to the question of 
what it was like for them to be a man on campus with some difficulty in 
conceptualizing their experience as male. Those who were able to answer the 
question, though, expressed the common theme of feeling left out on their campus. 
While many services existed to support and affirm women’s identities, there was a 
lack of corresponding services for men (Davis). If this crisis in affirming men’s 
identities exists, it seems from the findings of the current study that there exists a 
corresponding concern within subgroups of college men, in this case that culturally 
based fraternity men are scoring lower on consciousness of self and congruence 
compared to their non-affiliated and social Greek peers. Davis’ study suggests a 
situation of inequity in terms of services for men on college campuses, and the 
current study gives reason to consider even further whether the services we are 
presently providing men, as in the case of fraternity advising, are reaching all men 




aware men. Student affairs practitioners must continue to help men probe their sense 
of self and ask questions that encourage men to become more self-aware. In 
particular, practitioners must be sensitive to the societal pressures at play that may 
make an internal definition of self even more difficult for men of color to explore 
(hooks, 2004; Marable, 2001). 
 The discrepancy between two types of male Greek-letter experiences, social 
or culturally based, suggests that there is room for increased attention to helping to 
craft the fraternity experience for all groups into one that can be connected to 
personal growth in the form of aspects of self-awareness, such as consciousness of 
self and congruence. Such an experience would include elements of reflection that 
encourage members to explore their sense of identity complexly. In considering the 
ways the fraternal experience can be part of continuous development for members, 
attention must be made to ensuring that development also occurs along the lines of 
emotional health in the form of consciousness of self and congruence.   
The question must be asked, then, as to why this discrepancy exists between 
fraternal experiences. Are those who work with fraternities missing a huge 
opportunity in terms of promoting personal development and growth within the 
fraternal experience in ways that will be most beneficial to particular kinds of 
fraternal experiences? Or are we already interfacing differently with these two 
distinct fraternal groups in ways that contribute to the differences noted in this study? 
These are questions that should be considered by all those who work with fraternity 




Within the parameters of the large sample used for this study from the MSL it 
is clear that the lines between a culturally based fraternity experience and a social 
fraternity experience began to blur in terms of identification for the respondents. 
These two categories were ultimately not as discrete in the eyes of respondents as 
they presumably are in the eyes of practitioners and researchers. An implication for 
practice that emerges from this is a continued need for practitioners to challenge their 
own notions of how they are categorizing students. As much as the idea of culturally 
based fraternities versus social fraternities makes categorical sense for practitioners 
and researchers it does not appear the case from the current study that students 
identify with their Greek-letter experience being delineated in this way. 
Recommendations for Further Research 
 Currently, research on the unique experience of members of culturally based 
fraternities is sparse. It is often the case that research about fraternities does not 
recognize culturally based Greek-letter organizations as something different than 
social fraternities (Kimbrough, 1995; McClure, 2006). The nature of outcomes as a 
result of membership in a culturally based fraternity must be further explored. 
Research must look beyond the majority group, in this case social fraternities, in 
considering the impact Greek-letter membership has on students.   
 As the current study supports, there is an element of complexity in accurately 
parsing out membership in a culturally based fraternity versus a social fraternity. Data 
from the MSL attempted to delineate these two groups, but it is clear from the results 
of the current study that students do not necessarily identify with the same 




critical that future research continue to work to understand differences that exist 
between these experiences. One venue to pursue this given the current data may be to 
look at differences between four different independent groups, which would split the 
current culturally based group into two further groups (men who selected only 
affiliation with a culturally based fraternity and men who selected simultaneous 
affiliation with both culturally based and social fraternities). Of particular note, future 
research must investigate the best means or language that will assess the unique 
experiences of culturally based fraternity men.  
 More needs to be explored about ways fraternity experiences influence men’s 
personal development and growth, particularly related to gender role conflict (O’Neil, 
1981), as social fraternities, in particular, are viewed as bastions of hegemonic 
masculinity (Rhoads, 1995). As Rhoads discovered in his ethnographic study, 
fraternity culture has the potential to enact very limited definitions of masculinity that 
reinforce the need to oppress women and gay males, all couched in an environment 
that places emphasis on physical power and aggression. The implications of such an 
environment are of great concern to the male members of such organizations. Further 
research is needed to understand how prevalent such hegemonic cultures are within 
fraternities and what effects they produce among members, particularly in terms of 
potential stress and strain related to gender role conflict.  
 Wade’s (1998) construction of a theory of male reference group identity 
dependence is an intriguing concept. In particular, this theory holds much appeal 
when thinking about the way that groups, such as fraternities, affect a man’s sense of 




investigate through the window of a male’s reference group identity dependence 
status as connected to measures of consciousness of self and congruence. There is 
work that needs to be done with the concept of male reference group identity 
dependence and how it interfaces with the Greek-letter organization experience. A 
fraternity certainly has the potential to act as a reference group in the way it is 
conceived of in Wade’s work, but more information is needed on the ways this 
reference group can either positively or negatively impact a man’s identity formation 
and sense of self as a fraternity member.   
 Dugan (2006a) discovered differences between men and women on the 
consciousness of self and congruence dimensions of the social change model of 
leadership development. In particular, men scored lower than their female 
counterparts on these aspects of self-awareness. This finding is something that needs 
to be explored further, particularly in terms of understanding why men are doing 
more poorly on these dimensions. The potential that men are not as self-aware as their 
female peers is a disturbing possibility that needs to be on the radar of practitioners 
and researchers alike. Further research into aspects of male self-awareness among 
college students is certainly a venue that must be explored.  
 Finally, the current study brought to light some of the challenges and 
limitations inherent in quantitative research, particularly in terms of trying to 
understand groups that are not widely represented in the current canon of research, 
such as cultural based fraternity men. A limitation of the current study was in 
accurately assessing the nature of a man’s Greek-letter affiliation as culturally based 




ways researchers and practitioners have attempted to partition it in discrete categories 
such as culturally based or social. To truly understand the nature of these experiences 
through the eyes of the students’ themselves, qualitative research is a venue that 
needs to be further explored. Particularly in terms of understanding the experience of 
our students in culturally based fraternities, an area that has to date not been widely 
explored, qualitative research could help future research by identifying aspects of the 
experience that are most salient to the students. 
Limitations 
 One of the most obvious limitations of the current study is due to its 
construction as an ex post facto design. This limited the nature of information that 
could be assessed for the purposes of exploring dimensions of male self-awareness, as 
the current researcher did not influence questions or items that appeared on the MSL. 
Additionally, the MSL was a study concerned primarily with leadership outcomes, 
and, although the Consciousness of Self and Congruence Scales were able to provide 
information about self-awareness they did so through the frame of leadership. 
Ultimately, the current study worked within parameters that were pre-established 
through the MSL.  
 The independent variable groups in this study were all self-selecting. As a 
result, it is difficult to make too much commentary on the nature of the Greek 
affiliation experience or lack thereof on outcomes explored in this study. Although a 
quasi pre-test measure was used in this study to attempt to control for potential 
inherent pre-existing differences among the groups, this quasi pre-test had its 




MSL relied on participants reflecting back on their thought processes in high school, 
as opposed to being a true pre-test. Additionally, the quasi pre-tests for both the 
Consciousness of Self and Congruence Scales were respectively only one item each. 
 Data gathered for the MSL relied entirely on student self-reports. Thus, there 
is much subjectivity that occurred in this process depending on how respondents 
interpreted certain questions and their responses to those. Although the 
Consciousness of Self and Congruence Scales have maintained good reliability in 
many studies, assessing validity is somewhat more difficult. Previous research 
(Dugan, 2006a) noted differences between men and women on the consciousness of 
self and congruence dimensions of the social change model of leadership 
development, which could be explained as identified differences on these constructs 
or as different frames of approaching these constructs for understanding of what is 
being asked.  
 There appeared to be some problem with reporting Greek affiliation for many 
participants of the MSL. Although students cannot simultaneously be members of a 
social fraternity and a culturally based fraternity, several respondents selected both 
options. For the purpose of this study, these cases were included as part of the 
culturally based fraternity group. The decision to do so was based on the judgment 
that something about a cultural component to their fraternity experience was salient to 
these men, and, thus, they were included as part of the culturally based group.  
It is clear from the situation of cases selecting both cultural and social 
affiliation that there was a problem in accurately gauging male Greek affiliation on 




something that will need to be explored further, but the reality that well over half of 
the men in the data set (excluding institutions that did not meet the criteria of having a 
recognized Greek-letter system) who indicated that they were members of a culturally 
based fraternity also indicated that they were members of a social fraternity is 
problematic. 
 This study is also limited in attempting to construct Greek affiliation as a 
discrete experience. Students are involved in many experiences during their college 
years and their choice to affiliate with a Greek organization or to not affiliate is but 
one experience. The current study viewed Greek-letter affiliation as a possible place 
where issues of male self-awareness may unfold in different ways. That said, there 
may be a myriad of other student groups or experiences that male students are 
involved in that could also account for differences or lack thereof in terms of their 
senses of consciousness of self and congruence. This study did not look at other 
comparable student group involvement that may also provide important information 
about male self-awareness. 
 Finally, variation exists in the student experience by institutional type.  This 
study looked at an aggregate student sample restricted only by excluding institutions 
that did not have a recognized Greek-letter system on their campus or were female 
only institutions. As the Hayek et al. (2002) study suggested, institutional type might 
have an effect on the nature of the Greek-letter experience and the magnitude of 
differences that exist between Greek-affiliated students and their non-affiliated peers 






The purpose of this research was to examine if there are differences on the 
congruence and consciousness of self dimensions of the social change model of 
leadership among men who are affiliated with a social fraternity, men who are 
affiliated with a culturally based fraternity, and men who are not affiliated with a 
fraternity. Quasi pre-tests for both of these dimensions (consciousness of self and 
congruence) were used in order to account for potential inherent differences among 
these self-selected groups. The results of a MANCOVA revealed significant 
difference across the independent variable groups for the dependent variables while 
adding the covariates of quasi pre-tests for both measures. Further investigation of 
this result revealed that culturally based fraternity men scored significantly lower than 
both non affiliated men and social fraternity men on both dependent variables. There 
are several implications of these findings for practice, not the least of which is 
considering what about the current state of fraternities on college campuses allows for 
these discrepancies between these two types of fraternal experiences. There are many 
areas for future research, but attention needs to be made to looking more critically at 
the nature of culturally based fraternal experiences, something that has been sparsely 
accomplished in the past. The experiences of these students need to be captured in 
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